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with principals and each other, says Professional Devel-
opment Officer Al Bertani. 

This model, as well as the North Kenwood-Oakland
Charter, potentially has the added benefit of providing
continuing support for new teachers who bail out of
teaching in alarming numbers. Even well-trained teach-
ers might call it quits if they are not in a supportive envi-
ronment. Indeed, a number of recent studies have
identified teacher attrition as a large part of the teacher
shortage problem. (See CATALYST, September 1999) 

“Usually new teachers are thrown in schools and left
to sink or swim,” notes Chicago Teachers Union President
Deborah Lynch, who says schools need resources for men-
toring and induction.

Since 1999, CPS has required that new teachers par-
ticipate in an induction program that includes orienta-
tion, ongoing workshops and being paired with a mentor
teacher. But a few key components were missing—lead-
ership at the school level, for instance, and preparation in
classroom management, a common problem for new
teachers. 

This spring, CPS plans to bolster its teacher induction
program with an initiative requiring each school to select
a teacher to serve as lead mentor and to devise a new
teacher support plan. And Area 8 elementary schools on
the West Side are slated to participate in a pilot to test a
classroom management and student discipline program.
Called Consistency Management and Cooperative Disci-
pline, the program is credited with reducing student
behavior referrals. 

Illinois lawmakers also are catching on to the impor-
tance of new-teacher support. Recently, they made it pos-
sible for teachers to count participation in induction
programs toward the professional development credits
needed to get full certification. 

Given the sorry state of public finance these days, it is
essential that all of these new-teacher efforts be carefully
monitored and researched. If the results are less than
expected, the programs can be fine-tuned. If the results
are positive, they can be used to show the public and law-
makers that their money is being well spent. 
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In the education plan it released last summer, the admin-
istration of the Chicago Public Schools set some ambi-
tious goals for itself, not the least of which is building the
district’s capacity to develop and sustain high-quality
teaching. 

While a lot of things count in education, nothing
counts more than the knowledge and skill of teachers. So
the administration’s new investment in professional
development is right on the money. 

In this issue, CATALYST examines the district’s three
professional development schools, a model that marries
teacher preparation with practice by partnering colleges
of education with individual schools. Two of the schools
began training new teachers in September. The dazzling
National Teachers Academy (NTA) is a site for traditional
student teaching, while The Chicago Academy provides
yearlong residencies to career changers who are working
toward a master’s degree in education. Both pair novices
with mentors who are master teachers in their fields.

A third professional development school, the 5-year-old
North Kenwood-Oakland Charter, focuses on experienced
veterans, who go there to pick up new research-based
strategies to teach reading, then return to their schools to
train their colleagues. 

While NTA and The Chicago Academy no doubt will
produce better teachers, such schools have their limits,
which are written in dollar signs. The pricetag to build
NTA was $47 million. Estimated costs for stipends and
tuition for The Chicago Academy’s 31 residents are $1.1
million a year. These expenses will more than double
when the program opens another site next year and
expands to 76 residents. 

A less expensive experiment developed by CPS provides
an important complement. In this experiment, the dis-
trict’s new area instructional officers are pairing schools
with strong academic programs with schools where cur-
ricula and instruction are weak. The idea is for the
stronger school to serve as a resource and for the arrange-
ment to bring together teams of teachers to collaborate
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3 models
for improving

T
he Chicago Public Schools is
creating its own university of
sorts. Through partnerships
with several local institutions,
CPS is seeking to improve the

quality of instruction districtwide by
providing first-rate training for would-
be teachers as well as those who already
work in the system. The training labora-
tories are several relatively new profes-
sional development schools, each with a
distinct mission:

•  The Academy for Urban School
Leadership offers a full teacher certifica-
tion program for career changers at The
Chicago Academy, the first contract
public school in the district. 

• National Teachers Academy is an
upscale site for traditional teacher train-
ing.

• The Center for School Improve-
ment at the University of Chicago offers
research-based literacy instruction to
veteran teachers and partners with eight
CPS schools.

“We’re looking to create high-quality
teachers with strong leadership,” says
Albert Bertani, CPS chief professional
development officer. This effort coincides
with the district’s education plan that
makes boosting teacher quality a priority.

CPS joins a growing national trend
where school districts and universities
collaborate on teacher preparation.
According to the National Council for
Accreditation of Teacher Education
(NCATE), the organization that accredits
schools of education, there are more than
170 professional development schools
among the 556 teacher-training institu-
tions that the council accredits. In 2001,

NCATE released voluntary standards for
professional development schools. 

The concept for professional develop-
ment schools surfaced in the late 1980s
when a consortium of educators
expressed concerns about the status of
public education and the quality of
teacher training in America. Their 1986
report recommended reforms that
would more closely connect schools of
education to other academic disciplines
and local school districts.

“There’s been a disconnect between
teacher education and what happens in
the classroom—a split between theory
and practice,” remarks Lee Teitel, asso-
ciate professor in the Graduate School of
Education at the University of Massa-
chusetts Boston. “Professional develop-
ment schools get around that because
there’s a joint responsibility for teacher
preparation…and the tension between
theory and practice gets played out in a
constructive way.”

The mission of professional develop-
ment schools is to improve teaching and
learning in pre-kindergarten through
12th-grade classrooms, explains Teitel,
who has studied the impact of profes-
sional development schools in urban
districts for more than a decade.

Do these schools make a difference in
teacher preparation and student
achievement? Research says yes, accord-
ing to Teitel.

The partnership between university
teacher-training programs and public
schools allows student teachers to work
with a cooperating teacher as well as
learn about whole-school culture. The
experience puts teaching into a broader

context and provides new teachers with
a deeper understanding of what con-
tributes to learning. This knowledge
benefits their students. 

Professional development schools also
address teacher retention, an issue
recently deemed a crisis by the National
Commission on Teaching and America’s
Future. Its recent study contends that the
country’s teacher shortage is really a
problem of retention. A third of new
teachers leave the classroom after three
years, and roughly half are gone after five,
according to the report. The turnover
rate in urban schools is even higher. 

Retention is even more critical under
the federal No Child Left Behind act,
which requires every school to have only
“highly qualified” teachers by 2005. “The
nation will be hard pressed to meet this
goal if we do not stop the exodus of
teachers from many of our schools,” the
report maintains.

“We must make a significant dent in
the teacher attrition rate,” says Chicago
Teachers Union President Deborah
Lynch, who adds that Chicago’s teacher
attrition parallels the national rate. This
issue can be corrected with greater sup-
port for new teachers through mentor-
ing and induction programs, more
competitive salaries and better working
conditions, she says.  

Some state policy makers are con-
vinced that these schools will make a dif-
ference. In 1995, Maryland became the
first state to require education students
to complete the student teaching com-
ponent in professional development
schools.

Faye A. Silas
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by Maureen Kelleher

This spring, the Academy for
Urban School Leadership
(AUSL) will graduate its inaugu-
ral class of fully certified teach-

ers—31 career changers who pledged to
teach five years for CPS in exchange for
a free master’s degree and a paid resi-
dency under award-winning mentors. 

By paying student teachers and cut-
ting by half the time it takes to earn an
advanced degree in education, AUSL has
removed the roadblocks of time and
money that keep many from switching
to a teaching career. The program is the
latest brainchild of venture capitalist
Martin “Mike” Koldyke, founder of the
Golden Apple Foundation, which oper-
ates a fast-track alternative certification
program for math and science teachers. 

“The private sector has been doing
this for 40 years—paying [rookies] to go
through extended training programs,”
asserts Koldyke, who cites Procter &
Gamble as an example. As corporations
look to tap homegrown talent for leader-
ship roles, AUSL is grooming its residents
“in the hopes they will stay for many
years and become master teachers, lead
teachers and some, principals,” he adds.

AUSL tapped Madeleine Maraldi, the
well-regarded former principal of Wash-
ington Irving Elementary, to lead its
teacher-training component, and part-
nered with National-Louis University,
which adapted its two-year master of
arts in teaching degree to fit the pro-
gram’s one-year format. 

“We didn’t want an alternative certifi-
cation here, we wanted a full certifica-
tion,” says Barbara Leys, who reports to
Maraldi as associate director and previ-
ously served as a liaison between AUSL

and National-
Louis. 

During the
summer before
school opens,
residents take
a sampling of
their graduate

education courses to prepare them for
working in classrooms. Once school
resumes in the fall, residents switch to
evening courses twice a week. Their days
are spent observing, tutoring and even-
tually teaching at The Chicago Academy,
a pre-kindergarten through 7th grade
school in Belmont-Cragin where educa-
tion theories can be put to practical use. 

The residents join full-time faculty in
grade-level and cross-grade team meet-
ings and work closely with their men-
tors to plan and execute lessons. During
second semester, each resident will lead
a classroom solo for two weeks, teaching
a self-designed unit under the observa-
tion of a National-Louis professor.

AUSL is expensive. It pays resident
teachers a $30,000 stipend and waives
tuition for National-Louis. Those
expenses, which totaled more than $1.1
million this year, were picked up by CPS
and several area foundations.

The cost could be worth it if the resi-
dents remain in the system for five or
more years. “They might be saving
money,” observes Barnett Berry, direc-
tor of the Southeast Center on Teaching
Quality at the University of North Car-
olina in Chapel Hill. 

Residents are selected through a rig-
orous process involving written and oral
presentations. AUSL seeks applicants,
recent college grads or career changers,
who have not been enrolled in traditional
teacher-preparation programs. 

“Regardless of age, we’re looking for
maturity and a clear sense of mission
coupled with sufficient training,”
Koldyke says. “Teaching is a very tough
job. You can’t just put raw amateurs in
the classroom and expect them to suc-
ceed. It’s not fair.”

AUSL Director Kelly Wilson says it
would take longer to prepare college stu-
dents to take on the level of leadership

Teacher prep program eases path
to certification for career changers

During family reading
night at The Chicago
Academy, residents
Adlin Carrión (left)
and Aileen Lopez take
turns reading Juan
Bobo Goes to Work, a
Puerto Rican folktale,
to 1st-grade students
and their families.

The Chicago Academy
3400 N. Austin Ave. 
Opened: 2002
Grades: Pre-k to 8
Enrollment: 450
Admission by lottery.
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she hopes residents can assume quickly.
“We want to get them into the field so
they can do the work,” says Kelly, a recent
graduate of New Leaders for New Schools,
an alternative certification program for
principals. “We’re not just training teach-
ers, we’re training teacher leaders.”

The Chicago Academy, which cur-
rently serves 450 students, employs 16
mentor teachers who are paired with 31
residents. Next year, AUSL expects to
expand to 40 residents when the school
adds an 8th grade. The program also
plans to serve another 36 residents at a
second site to open at the former Dodge
Elementary, which was closed last
spring. (See story, page 22.) 

Mentor teachers at The Chicago Acad-
emy had a year to get the school started
before they took on the extra task of men-
toring residents. That won’t be the case at
Dodge. “On balance, [Dodge] would like
to have the luxury of a shakedown year,
[but] I think the feeling is the need is
great to produce residents,” Koldyke says.

Patricia Bauldrick, slated to become
principal at Dodge, says her priority in
making that happen is hiring top-notch
mentors. “That’s what I’m in the process
of doing now—interviewing [candidates]
and visiting various school sites.”

AUSL sparked a new management
relationship between central office, out-
side partners and schools. When Koldyke
first approached CPS about running a
school, officials considered giving him a
charter. “But it didn’t seem to make
much sense” to use charters to train
teachers to work in regular public
schools, recalls Greg Richmond, CPS
director of charter schools. 

Instead, they took a fresh look at a
provision of the 1995 reform law that
permitted the Board of Education to pri-
vatize services. Until then, the provision
had been used primarily to contract for
custodial and other support services. It
had never been applied to hiring outside
groups to provide educational services. 

As a contract school, The Chicago
Academy is more similar to regular pub-
lic schools than it is to charters, which
are freed from many provisions of the
state School Code. For instance, the
school principal reports to an Area
Instructional Officer and teachers have
union representation. However, the
school admits its students via lottery
rather than neighborhood attendance
boundaries, and it is governed by AUSL’s
board of directors, not an LSC. 

(Among the directors on AUSL’s

board are Mellody Hobson, president of
Ariel Capital Management, Beverly Tun-
ney, president of the Chicago Principals
and Administrators Association, and
Peggy Davis, chief of staff to schools
CEO Arne Duncan.)

The Chicago Academy is housed in the
former Wright College South building,
which CPS leases from City Colleges of
Chicago. The school receives per-pupil
and discretionary funding like other pub-
lic schools. AUSL has raised money to pay
for auditorium renovations and laptop
computers for every teacher and resident.

Seeking diversity
The Chicago Academy is dissimilar from
many other CPS schools in another
respect: demographics. It has fewer low-
income children and a lower percentage
of minorities enrolled (23 percent Lati-
no, 10 percent African American) than
the district average. Students perform
much better on standardized tests—last
year 82 percent scored at or above
national norms in reading. 

Elsewhere in the district, where resi-
dents are likely to be placed, schools are
more likely to be 85 percent low income
and 87 percent minority, with fewer than
44 percent of students scoring at or
above average in reading. 

The student population at Dodge next
fall is expected to more closely resemble
other district schools, offering residents
there a teaching experience likely to sim-
ulate schools where they land first jobs.

Meanwhile, the Academy would like
to enroll more African-Americans like
Karen Veal, whose family moved from
Oak Park into Chicago two years ago.
Veal homeschooled her daughter until
she learned about the Academy’s aca-
demically challenging program. “I’m
thrilled there are enough teachers here
to give her the help she needs,” observes
Veal, whose 7th-grade daughter gets
extra tutoring in math.

While extra help in the classroom
means a lot to parents, teacher retention
experts credit AUSL for giving residents a
gradual entry into teaching. “They’re not
expecting their novices to be the individ-
ual teacher of record from the get-go,”
observes Berry. “That’s not a good thing.
The more that teachers have preparation,
the less likely they are to leave.”

Residents’ academic and practical
preparation may improve on traditional
methods of preparing teachers.  Nation-

al-Louis professors working with resi-
dents appreciate the easy tie-in between
theory and practice, a luxury they don’t
always get with traditional education
majors. “We talk about something in
class one day and they go in the next day
and try it out.” says Jane Moore, assis-
tant professor who teaches mathematics
methods.

Andre Cowling, a resident who teach-
es 5th-graders math, says connecting
the two had further sparked his own
desire to learn. One of his favorite events
is Family Math Night, where children
and parents played math games designed
by teachers. “We got to interact with our
mentor teacher, students and parents,”
he says. “You can’t learn that from pro-
fessors who’ve been out of the classroom
since Moses [parted the]water.”

To keep the support network going,
AUSL will place residents in groups of
four or five in their assigned schools so
they will remain connected to colleagues
with whom they’ve built relationships.
Maraldi says she is looking at schools
that show academic improvement and
where the principals expect ownership
and involvement from their staffs.

Special care is needed to keep new
teachers in the system, says Feinstein.
“It all stems from their first job satisfac-
tion,” he explains. “If we’re going to put
rookie teachers in a school, you want to
give them a team where there’s some
indication these things are in place.”

A formal evaluation of AUSL’s
teacher-training program, however, is
several years away, after the first group
of residents have been on their first jobs
for a year or more. 

Parents, though, say they are already
impressed. Abigail Fernandez says her
daughter has continued to receive rigor-
ous instruction even though the master
teacher, a Golden Apple winner, was out
for six weeks on maternity leave. While
she was away, two residents, Adlin Car-
rión and Aileen Lopez, ran the 1st-grade
class. (A substitute teacher was also in
the room.)

“I can honestly say, with this group of
residents, I feel very comfortable with
how they treat the children,” Fernandez
says. “They challenge the children. I
think they will succeed.”

For more information about the
Academy for Urban School Leadership
and The Chicago Academy, visit their
web sites at www.ausl-chicago.org and
www.chicagoacademy.org.
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As a resident at The Chicago
Academy, Andre Cowling, 38,
has embarked on his third
career. He spent six years as

an Army captain in the medical serv-
ice/ordnance corps and served in Kuwait
during the first Gulf War. After leaving
the service, he worked for eight years in
production management at M&M/Mars.
He was earning a six-figure salary, but
felt unfulfilled. 

“Me and my pockets got fat, but my
psyche did not,” he says.

Teaching had been in the back of
Cowling’s mind for a long time, yet he
resisted the idea, thinking the prepara-
tion would be too much hassle. “There
are a lot of barriers in place to teaching,”
he says. “You have to leave your job
[and] pass all these tests.” 

Then he saw an ad in the newspaper
for the Academy for Urban School Lead-
ership’s teacher-training program for
career changers at The Chicago Acade-
my. Though he read it with interest, he
left the ad in his car and forgot about it.

Weeks later, Cowling rediscovered
the ad when he used the page to clean
his windshield. “This must be fate,” he
thought. “Somebody must be telling me
to do this.”

So he went with his intuition and vis-
ited the school. “Once I came into the
school, my mind was made up complete-
ly,” he says, citing the school’s clean,
safe atmosphere and the respect shown
by teachers and students.

So far, Cowling’s third career has
engaged his intellect. A poor student in
high school and college, he saw his
interest in academics soar when it was
coupled with the practical experience
the nine-month residency provides.

“We are taking theory directly into
our classrooms,” he says. “We don’t have
to wait a few weeks or months. If some-
thing doesn’t work the first time, we get
to try it again.”

Master teachers who work with Cowl-
ing praise his voracious appetite for
teaching strategies. “Andre’s like a
sponge—he just absorbs information,”
says special education teacher Nicole
Nicholson.

For example, Cowling has learned a
lot about teaching reading from tutor-
ing a 5th-grade boy who spoke Spanish,

but had not learned English well and
who had been retained in 3rd grade at
another school. For a required assign-
ment, Cowling conducted a case study,
an advanced instructional method used
by teachers seeking National Board Cer-
tification, to develop an academic pro-
gram tailored to the boy’s needs. He also
tutored the boy at the boy’s home, and
made use of some special education
techniques for teaching reading.

The intensive program worked. The
boy’s reading level jumped two grades
and by March, he was reading within a
few months’ reach of the grade level.
“He’s a good kid,” Cowling says. “You
can’t get a book out of his hands now.” 

Works, plays hard
Though his energetic 5th-graders are
kept in check by his six-foot-plus frame
and often-serious demeanor, Cowling
enjoys playing instructional games with
them. “Most teachers hold back, they let
kids win,” Nicholson says. “Not Andre.
He gets excited when he plays against
the kids. That makes them feel like beat-
ing him was a real challenge. It moti-
vates them to try harder.”

Cowling draws on his military back-
ground to aid instruction. In April, he
led a discussion with his students on
peacekeeping and the role of the United

Nations. “It’s become a topic of discus-
sion with the kids, especially now,” he
says, referring to the war in Iraq. “I’m
kind of an expert on losses in war. I lost
my best friend over there.”

Christian Crocker, one of Cowling’s
students, is fascinated with the military
and even dresses daily in fatigues. He
says Cowling is a role model. “He gives
me good hints about the military and
stuff,” Christian says. “I never had a
teacher like him. He’s been in a war. I
think he can pretty much do anything.” 

One day Christian asks Cowling when
he will leave the Academy. “June 30,”
Cowling says matter-of-factly. “When
you go, I go.” Then his voice softens. “I
know you don’t want me to leave.”

Before school ends, Cowling will give
his class a glimpse of his former corpo-
rate life when they tour the M&M/Mars
plant where he used to work. He’ll com-
bine the field trip with a little math
instruction. “They’ll get to make a Mars
bar [and] a Snickers bar. I’ll teach a les-
son while we’re there on fractions, per-
cents, ratios.” 

As Cowling had hoped, working with
other teachers has rewarded his psyche.
“I came out of business, so I know how
to collaborate with people,” he says. “But
we’re collaborating about what’s best for
kids. We trade ideas so much. That’s the
best thing about this program.” 

Maureen Kelleher

Teaching rewards Gulf War vet

Resident Andre Cowling takes a question from 5th-grader Michael Alibhai (left), while helping
Christian Crocker with math. 
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by Debra Williams 

In just about every regard, the
National Teachers Academy (NTA) is
a gold-plated site for student teach-
ing. 
It is housed in a gleaming, new $47

million facility that boasts computerized
blackboards, two libraries and class-
rooms with two-way glass that allows
student teachers to observe without dis-
rupting class.

All of its teachers have or are working
toward certification from the National
Board for Professional Teaching Stan-
dards—the profession’s highest creden-
tial. 

And its academic program models the
best instructional practices, integrates
student teachers into the entire school
community—not just one classroom—
and offers such extras as reflective study
groups and videotapes of lessons. 

At NTA, Chicago Public Schools offi-
cials have taken the standard student
teacher training model and punched it
up. One of the district’s goals is to
improve the quality of classroom
instruction, and it sees NTA as the gate-
way for making that happen. 

“One of our goals at NTA is to grow
new teachers and transplant them into
Chicago public schools,” says Profes-
sional Development Officer Albert
Bertani, who oversees the district’s
teacher and principal training pro-
grams. Eventually, the school will also
provide in-service training for experi-
enced teachers, he says.

The hallmark of Mayor Richard M.
Daley’s 1999 re-election campaign, NTA
opened its doors to students and student

teachers last
September, end-
ing years of false
starts. Located
on the Near
South Side, close
to encroaching
gentrification, it
serves 620 stu-
dents in pre-

kindergarten through 8th grade. For the
most part, the children come from two
nearby public housing developments—
Dearborn Homes and Harold Ickes
Homes.

The teacher-training program enrolled
10 student teachers during the first
semester and 15 during second semester.
Another 66 education students visited
NTA to satisfy a classroom observation
requirement that must be completed
before student teaching. The school can
accommodate 34 student teachers each
semester.

Gaining traction 
At the beginning, the National Teachers
Academy was meant to be a partnership
between CPS, the Golden Apple Founda-
tion and the University of Illinois at
Chicago. However, the groups later
withdrew, complaining that details for

the new school from CPS were unclear. 
Later, NTA endured several program

changes and leadership shifts, making
outside educators skeptical that the pro-
posed school would ever get off the
ground.  Eventually, plans jelled as NTA
planners worked to bring colleges of
education on board. (Currently, 13
Chicago-area universities, including
Roosevelt, Chicago State and DePaul,
are sending student teachers to the
school, and the Academy is looking to
expand to downstate institutions.)

“NTA’s faculty made a great effort to
develop a solid working relationship
with several universities,” says Connie
Goddard, director of field placement and
partnerships at Roosevelt University.
“We sent our students because it looked
like it was a conscientiously developed
student teaching program.” 

Before student teachers are selected,
NTA administrators interview candi-
dates, review their grades and assign a
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National Teachers
Academy
55 W. Cermak Road
Opened:  2002
Grades: Pre-k to 8
Enrollment: 620
Attendance area: Near
South Side

NTA provides golden opportunity
for college of education students 

An observation
room’s two-way glass
lets student teacher
Dawn Wright, a
senior at DePaul
University, view a
3rd-grade classroom.
The room is one of
the special
instructional features
at the National
Teachers Academy.
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short writing exercise. The goal is to
make “a philosophical match” by placing
student teachers in the grades and sub-
jects they want to teach. This year, five
were turned away because such matches
were not available.

NTA also looks for student teachers
who will commit to teaching in CPS for
four years after graduation. Although the
teaching commitment is not binding,
“we asked universities to send us students
that understood our mission is preparing
students for urban teaching,” says Mary
Ann Manley, NTA’s pre-service coordina-
tor who was formerly a curriculum coor-
dinator in District 36 in Winnetka. 

Nine of the 10 students who finished
student teaching at NTA in December
were hired by CPS. Three head their own
classrooms, three are substitute teach-
ers and three were hired to assist men-
tor teachers at NTA. (Two work with
small reading groups; another is an aide
with the Academy’s kindergarten team.) 

“After my experience at NTA, I wanted
to model my classroom like the ones
there,” says former student teacher Deni-
tra Griffin, who teaches lst grade at
Carnegie Elementary in Woodlawn. One
technique she picked up from NTA was
breaking her class into activity groups,
like a listening center where students
independently listen to taped stories from
headsets. This frees up Griffin to tend to
students individually or in small groups.

Learning from masters 
NTA’s student teachers learn from the
masters—a faculty of experienced teach-
ers who have earned National Board
Certification, and others who are cur-
rently going through the process.

“The school has an excellent staff in
terms of qualifications,” says Dale
Fausch, who formerly handled student
teacher assignments for DePaul Univer-
sity. “This is one of the reasons we chose
NTA because we try to find excellent
cooperating teachers for our students.”  

One former student teacher was
impressed by the time and energy men-
tor teachers put into their jobs. “It’s con-
tagious,” says Chanera Smith, now an
aide for three kindergarten classrooms
at NTA.  “There is so much support here.
I know I can stop anyone in this build-
ing and get help.”

NTA student teachers have another
advantage over their counterparts at
many other schools. They have the

opportunity to meet mentor teachers
before they begin working in class-
rooms. Last semester, students got
together with their teachers over the
summer to set up classrooms and plan
the curriculum. 

“On my first day, I met my cooperat-
ing teacher and she told me, ‘This is our
classroom and we’re going to organize it
together,’” says Deloise Thomas, now a
7th-grade teacher at Lawrence in Jeffery
Manor. “I was given freedom to try new
things and explore.”

Time for reflection 
Reflection is the fabric of NTA. Each
week, student teachers meet with their
cooperating teachers for study groups
and other meetings across grade levels
to review classroom practices. 

“Every Friday after school, the two
meet to talk about why they do what
they do,” Manley explains. “The student
teacher might ask, ‘Why did you group
the kids the way you did during that les-
son?’ And the cooperating teacher might
ask, ‘Why do you think I did that? Do
you think it worked?’ 

“Teachers need to reflect on why
things were done,” she concludes.

To give student teachers a chance to
review their instruction technique, NTA
videotapes them at least once, mirroring
a National Board teaching strategy.  Stu-
dent teachers review the tape with their
cooperating teachers to pinpoint what
worked and what didn’t

And twice a month, trainees and
cooperating teachers meet after school
in study groups to talk about education
topics, such as literacy. Sometimes, the
school social worker and counselor join
the discussions so student teachers will
better understand their roles and the
services they provide.

“The faculty has a relationship that is
awesome,” Thomas says. “Those people
communicate daily.”

The practice of reflecting has even
trickled down to the children. NTA’s cur-
riculum calls for cooperating teachers,
student teachers and students to meet
every morning and talk about good
things their peers and instructors do.
They also discuss concerns or express
their wishes for the day. 

“Students might acknowledge a fel-
low student for getting a good grade on
a spelling test,” says 3rd-grade teacher
LaTina Booker-Taylor. “Another may say

they are concerned because a student is
picking on them. A child might wish to
pass a particular test.

“At this school, this is all necessary
and important. Kids have a voice here.”

Getting feedback 
Not yet a year old, NTA is gathering
intelligence to evaluate its program. It
has held in-house focus groups with
staff and talked to university representa-
tives and college of education deans. 

The Academy also seeks input from
student teachers. Before they leave, stu-
dent teachers have exit interviews where
they are asked to candidly talk about their
experiences—what worked, what didn’t
and what still needs to be clarified. Their
suggestions are immediately put to use.    

For example, first semester student
teachers wanted individual mailboxes
and training in how to maintain atten-
dance records and other administrative
tasks. NTA made the adjustments in time
for second-semester student teachers.

“As far as we’re concerned, our pro-
gram design is still in draft form and
adjustments will be made when needed,”
says Manley. 

As part of the first-semester follow-
up, NTA staff held a teacher alumni
gathering to keep in touch up with the
student teachers. 

“My cooperating teacher continues to
mentor me today,” says Griffin. “For
instance, since I’ve been teaching, she’s
given me tips on how to teach 1st graders
to read.” For example, her former teacher
told her how to create a “story well” that
summarizes a story sequentially by num-
bering and labeling the events. 

As NTA approaches the end of its first
year, Thomas worries that perceptions
about NTA’s location may inhibit college
students from considering the first-rate
student teaching opportunity there.    

“A lot of students are not aware of
what NTA offers and only think about it
in terms of it being near the projects,”
says Thomas, who graduated from
Chicago State University. “I’ve told stu-
dents at CSU that it behooves them to
apply, that they only have one chance to
student teach and why not student teach
with the best. Being at NTA was like a
breath of fresh air.” 

For more information about the
National Teachers Academy, call (773)
534-9970. 
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At 8:30 one April morning, a
group of 3rd graders at the
National Teachers Academy
hustle in from a side entrance,

make their way to their classroom and
put away their coats. But no one sits
down—it’s time for the morning ritual.

Someone pushes a button on a CD
player and the voice of singer Patti
LaBelle resonates through the room. I’m
feeling good from my head to my shoes.
… I got a new attitude.

The kids swing their arms, clap their
hands, sway from side to side and sing
along. Teacher LaTina Booker-Taylor
and student teacher Jamsetta Carlisle
also move to the beat. Once the song is
over, the youngsters quickly settle down.

“The morning ritual gets the kids
energized and ready to work,” explains
Carlisle, a senior from Northeastern Illi-
nois University. 

The song also serves as a personal
reminder to Carlisle about her new atti-
tude towards teaching. “Before coming
to NTA, I envisioned myself as a tradi-
tional teacher [saying], ‘Students, you
will listen to me and do what I tell you
to do,’” Carlisle says. “I thought the only
way students learn is to force-feed them
information. But after being here, I
don’t feel that way anymore.”  

At NTA, she has witnessed students
initiate research on their own to learn
more about a subject and set their own
personal learning goals.

These ideas emerge from NTA’s
emphasis on engaging students by using
creative, hands-on lessons, valuing their
opinions and including them in the
learning process.  

Early interest
Carlisle always wanted to be a teacher, but
two years after graduating from high
school, she got married and sidetracked
into a job as a human resources recruiter. 

“I got an associate’s degree in liberal
arts and ended up working in human
resources,” explains Carlisle, who is 45.
“It was not something I’d planned to do,
I just fell into it.”

Then, her employer relocated to
Atlanta, and Carlisle decided not to
move. “My family is here,” she says.

“Plus, I’d been thinking about quitting
to go back to school. I’d never given up
the desire to teach. This just made it eas-
ier to do.”

With this goal in mind, Carlisle
enrolled full time at Northeastern Illi-
nois University in the spring of 1999.
She came to NTA last September to
complete 100 hours of clinical class-
room observation, a state prerequisite
that precedes student teaching.

Carlisle was assigned to observe a
4th-grade class, and also taught a couple
of reading and math lessons, working
with small groups of children. The tech-
niques used by the classroom teacher
opened her eyes.

“To help students learn to write, the
teacher created a post office where stu-
dents wrote to each other and to the
teacher,” says Carlisle. “They had
envelopes, stamps—everything. The
kids loved it.” 

She was so impressed, she completed
an additional 30 hours of clinical obser-
vation. When the program ended last
fall, she volunteered to work in NTA’s
reading resource lab, where she catego-
rized and organized text books by grade
level and tested kindergarteners to
determine their academic levels.

In January, Carlisle started student
teaching. She was assigned to a 3rd-
grade class led by Booker-Taylor, whose

teaching style was energizing. To teach
fractions, for instance, Booker-Taylor
had students break chocolate candy bars
into a designated number of pieces to
create fractions.

“Kids love chocolate,” says Carlisle.
“Why not use it to create lessons?”  

To teach the concept of symmetry,
the teachers had students fold a piece of
paper in half, trace the shape of a butter-
fly and cut out the image. The students’
enthusiasm for the lesson continued for
the rest of the day as they pointed out
symmetrical objects around the school.  

Booker-Taylor engages students by
having them think about their own
learning and giving them a voice. Post-
ed in her classroom is a large banner
that asks, “What is your learning goal
today?” At the end of the day, students
talk about whether they reached their
goals and identify goals they’d like to set
for the following day and the future.

Carlisle will graduate from North-
eastern in December, but says she will be
disappointed when her student teaching
assignment ends in May. 

“I brought my camera and took pic-
tures of every inch of that classroom so
I can set up my classroom the same
way,” Carlisle says. “Actually, I took pic-
tures of things around the whole school.
I don’t want to forget anything.”  

Debra Williams

Student teacher gets new attitude

Student teacher
Jamsetta Carlisle
and her 3rd-
graders start the
morning by
reading a story.
Carlisle plans to
adopt the activity
when she heads her
own classroom one
day.  
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By Elizabeth Duffrin

In 1998, the Center for School
Improvement at the University of
Chicago switched to Plan B in its
efforts to upgrade literacy instruction

in nearby elementary schools. Frustrat-
ed over eight years of limited success as
an external partner, the Center launched
a charter school to serve as a beacon. 

The Center spent two years getting
its elementary school in solid working
order. In 2000, North Kenwood-Oakland
Professional Development Charter
School opened its doors to the other
schools in its network. Now the charter
is the centerpiece of a proposal aimed at
influencing literacy instruction system-
wide. “This is a goal that we’re aiming
for,” says Center Director Tony Bryk.

So far, the charter has proven a solid
academic success, with above-average
reading test scores and a growing pool
of applicants for its admissions lottery.
But its impact on neighboring schools
remains uneven. The problem, in the
view of Center staff, is inconsistent prin-
cipal leadership. The Center directly
trains a handful of faculty members
from each school. They, in turn, are to
train their colleagues. Some principals
have followed through in full on that
second level of training, and some
haven’t, Center staff report. 

The Center’s instructional approach
is modeled on the one that had dramatic
results in District 2 in New York City and
is now used in San Diego and Boston. In
District 2, the superintendent replaced
unsupportive principals. That is not an
option in Chicago, observes Bryk. “How
do we make this work given that princi-

pals are locally
appointed?” he
wonders. “That’s
another dilem-
ma.”

The Center for
School Improve-
ment was found-
ed in 1988 to
bring together

two isolated groups—educators and
researchers—to improve literacy instruc-
tion, social services and leadership in
low-income Chicago schools. Since then,
25 schools on the South and West sides
have chosen to partner with the Center. 

Schools working with the Center
learn a set of research-based routines for
teaching reading and writing.  Rather
than follow a prescribed program, teach-
ers tailor instruction to address individ-
ual student needs. Each week, a series of
activities leads students gradually toward
more independent work. The approach is
a radical departure for most schools. 

“These aren’t little techniques that
you give teachers,” says Bryk. “It really is
an entire reorganization of instruction.”

Few network schools reorganized
completely. Some principals made poor
management decisions or had conflict-
ing priorities, Center staff say. And most
schools opted for a shortened “closed
campus” school day that left little time
for planning or for instruction. 

“The Center only had persuasive
power in these schools. They never had
any clout,” explains Principal Marvin
Hoffman, the charter school’s co-director. 

For its own school, the Center had an
ambitious scheme: It wanted the charter

to function much like a teaching hospi-
tal. Like doctors, teachers would prac-
tice their craft, train other practitioners
and participate in research that would
benefit other schools. 

Since few applicants would have such
experience, the Center sought out strong
classroom teachers who were open to
learning the other roles, says Hoffman.

The Center also needed to find teach-
ers who were willing to work a longer
school day—8 a.m. to 4:30 p.m.—with
no additional pay. The extra time was
needed for planning, staff development
and simply more teaching of students. 

As it turned out, the longer school
day was no obstacle, as teachers who are
interested in training others typically
work extra hours anyway, Hoffman says.
Many faculty members came from the
Center’s partner schools. 

Swinging into professional develop-
ment mode was the real challenge, he
says. For one, teachers whose class-
rooms would be demonstration class-
rooms had to get used to having other
teachers watch them.

As a newly designated demonstration
teacher, Debra Fields started the first
day of school last year with a class full of
kindergarteners and six new teachers
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North Kenwood-
Oakland Charter
1119 E. 49th St.
Opened: 1998
Grades: Pre-k to 8 
Enrollment: 335
Admission by random
lottery.

Charter school founders strive to
overhaul literacy instruction

Third-graders at Cameron discuss a story they read. Their teacher just completed a residency at
North-Kenwood Oakland Charter, where she learned ways to help them improve comprehension.
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hovering with notebooks. “It was a little
intimidating,” she recalls.

The teachers were part of the Center’s
New Teachers Network. They got to
observe at North Kenwood-Oakland
because the charter starts a week ahead
of other Chicago schools. 

During the school year, a stream of
visitors dropped in to watch Fields’ read-
ing lessons. Eventually she grew com-
fortable with the observation. Now when
inquisitive visitors interrupt, she smiles
and calls her next reading group.

The most intensive professional
development North Kenwood-Oakland
offers also places the heaviest demands
on its demonstration teachers. Selected
lead teachers from Center schools can
apply to spend two weeks in residence at
the charter. For host teachers that
means daily discussions with residents
and traveling to the teachers’ classrooms
before and after the residency. 

Amanda Djikas, who teaches kinder-
garten at the charter, says she found man-
aging residencies a struggle at first, but
that it grew easier with practice. And the
rewards outpace the demands, she says.
“We share ideas. I find it quite exciting.”

The Center generally works with
schools in three-year cycles. During the
first year, it holds workshops for teachers
at a school. Principals from participating
schools also attend monthly workshops
to learn what to look for in a classroom
and how to use that information to set
priorities for professional development.

Since the goal is to build the school’s
own capacity to support its teachers, the
Center spends most of its time intensive-
ly training literacy coaches, usually two
per school, and a lead teacher at each
grade level. Each month, lead teachers
and their coaches visit during North Ken-
wood-Oakland’s two-hour literacy block. 

On a morning in April, for instance,
some 20 coaches and teachers from six
schools circulate through three primary
classrooms, jotting down observations
in their notebooks. 

In a 1st-grade classroom, the demon-
stration teacher, seated at a table with six
students, wraps up her reading lesson
and rings a small bell. On cue, another
reading group comes forward while the
rest quietly rotate among activity cen-
ters that include listening with head-
phones to a recorded story or composing
a letter. Visitors are amazed at the
smooth transition and how well students
work without teacher supervision. “I
thought I walked into a fantasy world,”

one visiting teacher remarks. 
Later, the teachers gather in the

school’s spacious professional develop-
ment room with the three Center teach-
ers they observed. The visitors seek
advice on structuring reading groups
and managing independent work.

“What do you do with students having
trouble sitting still during independent
reading?” one 2nd-grade teacher wants
to know. The first step, explains 3rd-
grade teacher Kimberly Folkening, is to
build a classroom library with books that
aren’t too difficult for beginners.     

To complement the workshops and
charter visits, lead teachers get coaching
in their own classrooms from Center staff. 

In the second year of their training,
lead teachers can apply for a two-week
residency to focus on one or two areas of
their training. North Kenwood-Oakland
accepted nine residents this year.

In the third year, the Center steps
back and lets the school run most of its
professional development. 

This year, six network schools are in
their first year, one is in its second, and
one has a long-term partnership. 

Measuring success
The success of the charter school itself
is easiest to measure. Its standardized
test scores are well above the district
average in reading and approaching the
average in math. 

The school’s popularity is another
indicator. A growing number of middle-
class parents are applying for the
school’s admission’s lottery, according to
Hoffman. To maintain its credibility as a
demonstration site for inner-city
schools, administrators must scramble
to recruit low-income students. This
year, 75 percent came from low-income
families, a percentage somewhat below
the district average of 85 percent.  

North Kenwood-Oakland’s impact on
other schools during the past three years
is harder to quantify. No school has
passed through the Center’s full three-
year training cycle since the charter
opened to outsiders. 

In a study of the students of four
teachers at Holmes Elementary who
completed two-week residences, the
Center found greater test-score gains
after the residency than before. Three
teachers saw major gains—up to a half-
year’s difference. 

But overall, Holmes Iowa reading

scores remained flat. Sara Spurlark, the
Center’s interim director, thinks the
school neglected to get teachers into the
classrooms of those who had the inten-
sive training. The principal disputes
that. But both agree that a changing stu-
dent population and new teachers
depressed scores. 

Cameron Elementary in Humboldt
Park, a long-time Center partner, made
a stronger effort to pool its expertise,
according to Spurlark. That school saw
its reading test scores rise from 20 per-
cent at or above national average in 1997
to 37 percent in 2002.

Of the six schools currently in their
first year of Center training, only Ryder
Elementary in Auburn-Gresham is
going full-force with the coaching and
classroom visits, she says. 

Bryk believes that one key to District
2’s success in transforming instruction
is that it trained everyone—student
teachers, veteran teachers, peer coaches
and principals—in the same approach to
literacy. As District 2’s teachers became
principals, the literacy program spread
to other New York City public schools.

Bryk would like to grow a similar but
voluntary “developmental district” in
Chicago, up to 25 schools, all trained in
the Center’s literacy framework. “What
District 2 was to the New York City Pub-
lic Schools, we would like the develop-
mental district to be to Chicago,” he says. 

Under this scenario, which Bryk has
discussed informally with Chief Educa-
tion Officer Barbara Eason-Watkins, the
Center might serve as an advisor to local
school councils in the principal hiring
process. Watkins worked part-time for
the Center while principal at McCosh, and
now the Center is directing part of the
training of the district’s new area instruc-
tional officers and reading coaches.

On another front, beginning next fall
the Center will train about a dozen Uni-
versity of Chicago seniors as teachers,
doubling the number the following year.
After graduation, these aspiring teachers
will complete a six-month internship at
North Kenwood-Oakland Charter and a
second at another Center school. 

To support its expanding program,
Bryk envisions perhaps two more charter
schools like North Kenwood-Oakland,
possibly in Woodlawn and Englewood.

For more information on the Center
for School Improvement and its literacy
framework, visit the Center’s web site at
www.csi.uchicago.edu
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In January, two 3rd-grade teachers,
Ronelle Robinson of Cameron Ele-
mentary and Nicole Pacholski of
Mitchell Elementary, completed a

two-week residency at North Kenwood-
Oakland Professional Development
Charter School. 

Each had a goal in mind. Robinson
wanted to learn questioning techniques
to aid reading comprehension. Pachols-
ki wanted to learn how to break literacy
skills, such as writing a letter or a sum-
mary, into smaller steps that students
could more readily grasp. 

For two hours each morning, they
observed Kimberly Folkening teach
reading and writing to her 3rd-graders.
Each afternoon, they read professional
literature. Both call it the best profes-
sional development of their careers.

“It was amazing,” says Robinson, a
12-year teaching veteran. “It changed
the way I teach reading.”

When she read a story to her class
before, she would do what most teachers
do: pause to ask a question and pick a
student to respond. Now she has a new
routine that gets all students talking.  

On a morning in early April, Robin-
son sits cross-legged on a chair, holding
up an illustrated story. Students sit
before her, each beside a partner.  

The story, “Moses Goes to a Concert,”
is about a deaf boy who learns to play the
drum. Every page or so, Robinson pauses
with a prompt such as, “We read another
story earlier in the year about someone
who became ill and lost their hearing.

“Talk about that,” she directs. Around
the rug, students turn to their partners
and quietly discuss what they recall. 

Two girls sitting near the front try to
jog their memories. “The lady in the
book Mrs. Robinson read who got a high
fever and lost all her hearing and her
eyesight,” one girl remembers. Finally,
they come up with the name of the
“someone:” Helen Keller.

“Turn and Talk” is just one of several
strategies she now uses. The day before,
for instance, she read her class the same
story, pausing to wonder aloud about
story events, such as why deaf students
held balloons while they watched the
concert—“Was it to feel the vibrations?”
That activity models the thinking stu-
dents must do to comprehend a story. 

When reading the professional litera-
ture, Robinson stumbled upon a surpris-
ing fact: Asking students questions was
one of the least effective ways to help
them understand their reading. Rather,
she says, “you teach them to question
themselves.” 

On another day in April, Nicole
Pacholski settles her class into their
independent reading time and then
gathers four girls around a small table in
one corner of the room. Each has a copy
of “Cam Jansen and the Mystery of the
UFO,” an eight-chapter paperback.

Today’s lesson concerns chapters five
and six. During her residency, Pacholski
admired the way Folkening balanced her
lessons between focusing on a particular
skill—today’s is summarizing—and
responding to individual needs. “It takes
a lot of practice to do it well,” she says.

This reading group, the middle one of
five, usually meets twice a week. The girls
had read the two chapters on their own
and written a brief summary of each. 

One girl, LaStarr, reads her chapter
five summary: “Cam has found out the
aliens are children. The aliens are wear-
ing aluminum foil and blue wool socks
and green gloves.” Mariah follows: “Cam
seen two children but no creatures.”

After helping Mariah correct her verb
tense, Pacholski says, “Let’s talk about
these two. Let’s compare them. Simone,
what do you think?”

Simone thinks that LaStarr’s sum-

mary is better because she included
more details, and Mariah agrees: “I think
I need to put in a little bit more details.” 

When all the chapter five summaries
are analyzed, the students get a chance
to revise their chapter six summaries,
using what they just learned. “We get to
the point and show a little bit of detail,”
Pacholski reminds them.

Mariah does better the second time
around. “Cam and Eric was spying on
Billy to see if they were fakes,” she reads.

Pacholski asks if the girls have a com-
pliment for Mariah. LaStarr does. “She
didn’t say ‘looking.’ She said ‘spying.’” 

“Spying gives you a sense of mys-
tery,” their teacher agrees. “You could be
just glancing out the window or staring
across the room. That’s why it’s impor-
tant as writers to use really good word
choice.”

During the ensuing discussion,
Pacholski weaves in other skills as the
needs arise, such as backing up an opin-
ion with a reference to the text or skim-
ming to locate a relevant passage.  

Juggling five reading groups takes
preparation and a disciplined schedule,
she remarks. Before her residency, she
says she occasionally let the groups
slide. But Folkening made time every
day, Pacholski observed.

“Seeing her do it showed me, ‘Yes, I
can do it. Yes, I want to do it.’ And why
it’s so important to the students as well.”

Elizabeth Duffrin 

‘It changed the way I teach’

Small-group reading lessons allow teacher Nicole Pacholski (center) to focus on skills that some
students find difficult. Marquita Sims (left), and Diana Thomas read a story about collecting.
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Briefing page: 

Professional development schools

The issue
The Chicago Public Schools is looking
to attract and retain better teachers by
partnering with local universities and
training them in the system. So far,
three professional development schools,
each with a distinct mission, are operat-
ing in the district.  

The effort parallels a growing national
trend where school districts and univer-
sities collaborate to provide teacher-
training programs that showcase best
instructional practices used by master
teachers who mentor student teachers.  

The concept of professional develop-
ment schools surfaced in the late 1980s,
the result of an influential report that
called for schools of education to work
more closely with local school districts.
Now, more state policymakers are adopt-
ing the idea. Maryland was the first state
to require that student teaching require-
ments be fulfilled only at these schools.  

Research suggests that professional
development schools increase teacher
competency, improve student achieve-
ment and reduce teacher attrition,
recently identified as the true culprit in
the teacher shortage. Though they carry
a hefty price tag, some experts say it
could be worth it in the long run if good
teachers stay in the system.

The Academy for Urban School
Leadership has removed the roadblocks
of time and money that keep many from
switching to a teaching career. By pay-
ing student teachers, waiving tuition

and cutting the amount of time it takes
to earn an advanced degree in education,
AUSL is turning experienced profession-
als into fully certified teachers. Resi-
dents spend a year working with mentor
teachers at The Chicago Academy, also
the district’s first contract public school. 

National Teachers Academy is a gold-
plated site for student teaching. It is
housed in a new $47 million facility that
boasts classrooms with two-way glass
that allow student teachers to observe
without disrupting class. All of its teach-
ers have or are working toward certifica-
tion from the National Board for
Professional Teaching Standards—the
profession’s highest credential. Students
from 13 Chicago-area schools of educa-
tion spend a semester student teaching
with master teachers.

North Kenwood-Oakland Profes-
sional Development Charter School is
the site where the Center for School
Improvement at the University of Chica-
go trains veteran teachers how to
improve literacy instruction with
research-based methods. The Center
also partners with eight schools and
aims to influence literacy instruction
across the district. Teachers who com-
plete two weeks training return to their
schools and train their colleagues. 

Action underway
The three professional development
schools, with a fourth on the way, are
part of the school district’s broad educa-

tion plan that makes boosting teacher
quality a priority. The Academy for
Urban School Leadership will open a
second site this fall at former Dodge Ele-
mentary, which closed in spring 2002.
The program will mirror the initiative at
The Chicago Academy. 

While they are committed to the con-
cept, district officials concede that the
schools are more expensive to operate
and they are looking at other models
that cost less.   

Resources
For applications on residency pro-

grams through the Academy for Urban
School Leadership, visit the web site at
www.ausl.org or call The Chicago Acad-
emy at 773 534-3885.

For information on student teaching
programs at the National Teachers Acad-
emy, call 773 534-9970.  

For information on literacy training,
visit the web site for Center for School
Improvement at www.csi.uchicago.edu. 

Order a copy of “How Professional
Development Schools Make a Differ-
ence: A Review of Research” by Lee Teit-
el, and “Standards for Professional
Development Schools” by visiting the
National Council for Accreditation of
Teacher Education at www.ncate.org.

For a copy of the teacher retention
study, “No Dream Denied: A Pledge to
America’s Children,” visit the web site of
the National Commission on Teaching
and America’s Future at www.nctaf.org.

“We’re not just training teachers,
we’re training teacher leaders.”

Kelly Wilson, executive director, The Academy for Urban School Leadership 
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Bowen High

Feeling the pinch of conversion
by Maureen Kelleher

It’s a Wednesday morning in
mid-March, and nine students
from one of Bowen’s new
small schools line up in the

gymnasium for a weekly boxing
workshop. Boxers take turns
throwing punches against target-
pad gloves worn by park district
instructor Henry Sims, who
works his way down the line.
Each student throws the same
combination—jab, reverse, lead
hook punch—into Sims’ padded
hands. Boom-boom boom. 

Just outside, a face appears in
the wire-reinforced glass window
on the gym door. A young boy
wearing a purple and yellow T-
shirt, standard garb for those still
enrolled in Bowen’s regular pro-
gram, waves and taps the glass,
trying to catch someone’s atten-
tion. The boxers, however, remain
focused on their punches. Unno-
ticed, the boy disappears.

The unnoticed boy is a
metaphor for one of the major
challenges Bowen faces as it
breaks up into smaller schools:  Finding
the best way to serve the students who
are left behind.

This year, about half of the 1,000 stu-
dents attending the three schools are
enrolled in Bowen’s regular program.

The rest are enrolled in the small
schools. A third small school slated to
open in the fall will pick up another 125,
and a fourth school will open in the fall
of 2004. Meanwhile, a shrinking number
of students will remain in Bowen’s reg-
ular program through 2006. 

“We’ve got several more years of
Bowen left,” says Neil Bosanko, chair of
the Bowen local school council. “Our
kids feel like stepchildren. Our teachers
feel like step-teachers.” 

“It ain’t going to be a good feeling” to
be among the last to graduate from
Bowen, says one freshman girl. “We
probably won’t be able to get the things
seniors did when we were freshmen.” 

Bowen teachers say the conver-
sion hasn’t affected them much,
but students have been left in the
dark about how the transition will
impact them. “They don’t know
what’s going on,” says Rose
Mosley, a special education teacher
on Bowen’s local school council. 

Among the three high schools
participating in Chicago’s High
School Redesign Initiative, Bowen
has the most experience with the
small schools model. It’s also the
only one whose principal, Fausto
Lopez, survived the transition
from intervention. The interven-
tion principals at both Orr and
South Shore have been reas-
signed.

But experience and stable lead-
ership have given Bowen relative-
ly little advantage. Its two small
schools, Chicago Discovery Acad-
emy (CDA) and BEST, which
stands for Bowen Environmental
Studies Team, are experiencing
start-up pains similar to those at
their counterparts at South Shore
and Orr. 

Before the conversion, there
was someone who was responsible

for student registration, observes Bever-
ly Helm, a Bowen veteran teacher who
now works for the Chicago Discovery
Academy. “Now you’re the somebody.”

At the same time, Bowen’s tradition-
al program is scrounging to support its
students—about a quarter of whom
have special needs—with a shrinking
pot of discretionary funds it had from
the previous year. Veteran teachers and
top academic programs have migrated
to the small schools, leaving Bowen
without its flagship art and architecture
programs and with teachers who aver-
age three years experience. 

Meanwhile, the opening of New Mil-
lennium, one of the two small schools

Jesus Delgado, a senior at the Chicago Discovery Academy small
school, sculpts a foot during an enrichment workshop. His peers,
who are enrolled in the regular program at Bowen High, don’t
have access to similar activities.
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Gates small schools
This is the third of CATALYST’s in-depth
reports on the Chicago High School
Redesign Initiative, a foundation-sup-
ported effort to transform large CPS
high schools into smaller learning com-
munities. In this article, we look at the
small schools experiment at Bowen High.  
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that planned to open this fall, was post-
poned until fall 2004, forcing its 90
prospective freshmen to scramble to find
a high school to attend. Some were
applying to another small school at
Bowen, others were considering leaving
CPS altogether.

Global Visions, the other nascent
small school, will open this fall as
planned with 125 freshmen. The curric-
ular focus is global technology.

For all the bumps in the road, small
schools directors credit Lopez for his
collaborative leadership style. He under-
stands how his role is different from that
of a traditional high school principal. “I
am here to suggest, to mentor, to make
it work,” Lopez explains. “That was my
commitment to the small schools office
and to [CEO Arne] Duncan.” 

For now, Lopez’s future as principal
rests with Duncan, though the LSC
would like to know whether they will
regain the power to evaluate and hire a
principal, stripped from them when
Bowen was placed on intervention.
Whether the final conversion will have a
“super-principal” for the entire building
has yet to be decided.

For now, Lopez’s position is unique
in another way. None of the directors of
Bowen’s small schools is a certified prin-
cipal, so he has become, in essence, a
teacher. “Mr. Lopez has been really
instructive,” says CDA Director Lauralei
Jancaric, a former guidance counselor
with no administrative credentials. “His
experience has helped me quite a bit to
learn the job.” 

Smooth relationships between the
principal and small school directors
have made it possible for the schools to
walk together through some mine fields,
such as figuring out how to share
resources. “We were able to define which
space we wanted without any difficulty,”
says Joann Podkul, lead teacher of BEST.
The three schools also joined forces to
offer athletic activities and After School
Matters, an after-school program and pet
project of Duncan’s.  

At Bowen’s local school council meet-
ing in March, Lopez announced that he
was working with small school directors
to draw up a conversion plan that would
allocate resources fairly as the regular
enrollment shrinks and small school
enrollment grows. “The idea is that every
school will have set aside the same
amount of common property.” 

Still, all sides agree that the scarcity
of equipment, like copy machines and
computers, and the use of office staff will
remain a problem. “We’re all short-
changed in that regard,” says Podkul. 

Bowen proper is also feeling the
pinch of sharing discretionary money
with small schools. Last year, the school
received just over $1 million in supple-
mental general state aid (formerly
known as state Chapter 1) and federal
Title 1 money. This year, the three
schools combined received nearly $1

million, but Bowen picked up just over
half of that.  

Meanwhile, Bowen is still footing the
bill for most building services and per-
sonnel. State funds are paying for three
security officers and federal money is
picking up the tab for a technology
coordinator. (BEST is paying for one
security guard and CDA pays for three.)
Global Visions will likely pick up
expenses for one of Bowen’s extra
guards in the fall. 

Still, Bowen will continue to cover a
large share of certain expenses. For
instance, budget cuts forced Bowen to
eliminate some clerical positions this
year, but the remaining staff could not
keep up with the volume of transcript
requests from seniors and alums as they
change jobs or pursue higher education. 

The conversion also has made it diffi-
cult for Bowen to hire teachers. All of
the school’s veteran art and architecture
teachers moved en masse to Chicago
Discovery Academy, taking many, but
not all, of their students with them.
Freshmen left behind who were interest-
ed in art or architecture courses were
out of luck since Bowen couldn’t afford
to hire replacements, says Bosanko. 

Bowen faces another hiring hurdle:
lack of job security. This spring, there
were four openings for special education
teachers. But as Bowen’s student popu-
lation continues to shrink, fewer slots
may be needed for the regular program,
and there’s no guarantee that the small
schools will hire them.  

LSC Chair Neil Bosanko had planned
to ask for extra money at the School
Board meeting in January, but central
office called to set up a face-to-face with
Duncan. Bosanko says he argued that if
they were starting new schools in a
brand-new building, equipment like
photocopiers would be included in the
budget. New schools in an existing facil-
ity shouldn’t be deprived of those
resources, he concluded. According to
Bosanko, Duncan conceded the point
but told him the district did not have

additional money. 
The Office of High School Redesign

may help fill the gap. It is offering grants
of up to $100,000 over two years to all
three high schools undergoing conver-
sion. Bowen has submitted a proposal to
use the extra funds to cover professional
development for teachers, field trips and
extra counseling for students and over-
time for clerical staff. 

As students feed into the small
schools, Bosanko also worries about
meeting accountability expectations. He
fears CDA has creamed the school’s top
academic talent, leaving Bowen and
BEST more vulnerable to low test
scores. Special education enrollment is
24 percent at Bowen and BEST; only 11
percent at CDA. 

“Can we make the strides that CPS
and the state have set on us?” Bosanko
asks rhetorically. “No. We’re gonna do
worse. Bowen [is] going to have a diffi-
cult time just maintaining scores.” 

The small schools see a promising
future. All three exceeded their recruit-
ing goal for next year’s freshman class.
BEST was shooting for 70 and got 128. 

“We’ve done pretty good selling the
small schools to our feeder schools,”
says Bosanko.

Bowen insiders feel they’re making
progress on equity in the distribution of
special education students, too. “That’s
something that everyone’s aware of,”
says Bob Hartwig, Bowen’s union dele-
gate and a member of the planning team

“Our kids feel like stepchildren. Our
teachers feel like step-teachers.”

Neil Bosanko, chair, Bowen local school council

UP CLOSE

See BOWEN page 21
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Once a week, Richard Butler
makes the rounds at Chicago
Discovery Academy, making
sure students are attending

their workshop classes. He enters a
chilly garage, stone chips and dust fly as
students use electric drills to carve
sculpture from hunks of alabaster under
the watchful eye of local artist Roman
Villarreal. Guest instructors like Villar-
real are not familiar with CPS atten-
dance policies, so Butler helps them
keep track of who’s showing up for class. 

To make it easier for workshop
instructors to identify who’s missing,
Butler brings a face book as well as the
standard attendance sheet. After review-
ing everyone on the list, Butler trudges
upstairs to check in at the gym. 

A veteran architecture and drafting
teacher, Butler is a rookie when it comes
to scheduling. “First semester was a
zoo,” he recalls. Things have improved
since then, he observes. “Now their IDs
[show] where they’re supposed to be.
Attendance is much better.”

Without an experienced administra-
tor on staff, CDA’s faculty is learning
how to run a school from scratch. And
they decided to do everything at once.
Unlike BEST, which enrolled only fresh-
men, CDA accepted 387 students in all
four grades—a much more difficult
start-up strategy, say small school pro-
ponents.

Only one other small school startup
funded by Chicago’s High School
Redesign Initiative, Orr’s Phoenix Acad-
emy, launched with all four grades. Most
others began with freshmen only with
the intention of growing into the other
three grades.

“We believe that starting from
scratch and growing up has a lot of
power,” says Patricia Ford, director of
the Redesign Initiative. “Overall, our
recommendation is a 9th-grade start.
But we’ve also listened to arguments
from groups that have wanted to do
more than one grade.”

CDA made the case that keeping cur-

rent students in their long-established
art and architecture programs was worth
the extra hassle. “We didn’t want to leave
anyone behind,” says Director Lauralei
Jancaric. However, the first-year experi-
ence has taught her and the staff that a
freshmen-only start—fewer students,
less complex scheduling—would have
made for a smoother first-year ride. 

Still, Jancaric says she has no regrets.
“I’d do it again because I knew the stu-
dents and I had relationships with them.
I would not do it again if that factor was-
n’t in place.”

Coming out of the gate, CDA has had
the advantages of veteran staff, well-
established programs in art and architec-
ture and motivated students, relatively
few of whom require special education.
Last spring, the school recruited its
sophomores, juniors and seniors from
Bowen, and drew a full complement of
freshmen applicants right away. (On the

other hand, too few freshmen applied to
BEST, which had to fill in slots by ran-
domly selecting students.)

Demographically, CDA is nearly
equally split between Latinos and African
Americans, over 90 percent of whom
qualify for free or reduced-price lunch.  

“CDA skimmed the majority of the
more academic students at Bowen,”
charges Neil Bosanko, a Bowen LSC
member whose child attends CDA. He
cautions that the system not create
“prima donna” small schools that selec-
tively enroll students. (Ford says the
Redesign Initiative is working with
small schools across the city to address
this issue.)

In year one, CDA can boast award-
winning students. The school laid claim
to seven medalists at the All-City Arts
Competition. It also achieved the second
highest daily attendance rate—90 per-
cent—among high schools in Area 24.
Teacher attendance is strong, too.

Wednesday workshops, ranging from
auto shop to tae kwon do, are a clear
draw for students. “It’s fun, it’s real
cool,” raves senior Donald Johnson.
Though Wednesdays are a highlight,
Johnson also says he gets more atten-
tion from teachers at CDA than he did at
Bowen. “They’re breaking it down more.
The teachers over here, they really want
to help us learn.”

The school also hosts monthly field
trips for each grade level so students
may “discover” something new about
Chicago. Recent visits have taken them
to the Museum of Broadcast Communi-
cations and City Hall. At a staff meeting
this spring, however, teachers conceded
the trips needed to be more closely tied
to the curriculum. 

Teachers agree that switching to a
small school has given them a second
wind. “We have a number of teachers
who were about to retire but changed
their minds because [CDA has] turned
out to be such a nice teaching experi-
ence,” says Jancaric. 

Maureen Kelleher

UP CLOSE

Chicago Discovery Academy:

Doing it all the first year

Local artist Roman Villarreal supervises a
sculpture workshop for Chicago Discovery
Academy students in Bowen High’s garage. The
school focuses on art and architecture. 
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BEST:

Real world lessons

Barely 5 feet tall, BEST lead
teacher Joann Podkul is dwarfed
by many of the freshmen
enrolled in the small school. It

doesn’t faze her. After 38 years of teach-
ing, she has learned to give respect to
get it back from teenage students.

“Ladies and gentlemen, time for
class,” she repeats in a measured tone as
she cuts a path through a hallway of
chattering, meandering teens. One
group of boys fails to move at her polite
command. When the bell rings, they’re
still hanging around. 

“OK, gentlemen, 6:40 tomorrow
a.m.,” she says calmly. Translation:
They’ll be serving detention for tardi-
ness. (“I quit. I want my GED,” one com-
plains, then moves on, as do the rest.)

Like its lead teacher, Bowen Environ-
mental Studies Team, or BEST, is tiny,
but it’s making a big impression. Though
its all-freshmen enrollment stands just
under 70, the school is overcoming sev-
eral challenges that stymie larger high
schools: connecting service learning to
classroom instruction, serving students
across ability levels, getting parents
involved and turning around tough kids.

“BEST is a prime example of how a
theme school can do both—provide a
quality school and a nurturing environ-
ment,” says Neil Bosanko, a longtime
member of Bowen’s LSC, who also sits
on the BEST advisory board.

The school’s mission is to connect
core subjects to the real world through
service learning projects that focus on
the environment and civics. Projects this
year range from growing beetles to con-
trol an invasive plant to creating a youth
issues platform for the recent municipal
elections. While many students at large
high schools struggle to meet the 40-
hour service-learning requirement for
graduation, two freshmen at BEST have
already earned the full quota.

“Practically every teacher is involved
in relating their classroom [lessons] to
our focus on the environment,” Podkul
says. It’s easier to find and maintain cur-
ricular focus with a tight-knit faculty of

nine, she explains.
But individual
teachers get credit
for finding creative
ways to link service
learning to their
subjects. Math
teacher Myra
Fletcher had her
students adopt
nearby Bessemer
Park to do a needs
assessment and fig-
ure out how best to
improve it to serve
the neighborhood. 

Service learning
projects also give
students an opportunity to develop their
leadership skills. Freshman Brandon
Jones credits his work with the Mikva
Challenge, a civic group for teens, for
teaching him how to work with people
from diverse backgrounds, navigate pub-
lic transit and speak up in public. “It
gives me a chance to speak with people
about issues and it gives me a chance to
get my voice heard,” he says.

Students were expected to get their
feet wet doing projects this year, then
take on leadership roles next year, Pod-
kul says. But they are moving faster than
she anticipated.  One student sits on the
BEST advisory council, and others may
soon join the board of directors for the
South Chicago Chamber of Commerce.
(Bosanko is the chamber’s executive
director.) “They’re not waiting for us,”
Podkul says. For example, BEST stu-
dents were in charge of registering par-
ticipants for a Saturday workshop at the
Hammond Recycling Center. “They were
very professional about it, and they were
9th-graders.”

Like Bowen, about one-quarter of
BEST’s students have identified special
needs. BEST’s two special education
teachers are developing service learning
projects for the few of their students
who are in a separate classroom for aca-
demics. Most are successfully included
in regular academic classes.

“They didn’t make this a magnet for
the best kids,” notes Martin McGreal of
the Chicago Teachers Union Quest Cen-
ter, BEST’s external partner.

Freshman Glenn Maxwell says BEST
gave him a fresh start. “Back in gram-
mar school I had a bad reputation,” he
says. “Now my grades are As, Bs and Cs.”

Glenn’s mother, Pamela Maxwell,
also appreciates the work BEST has done
with her son. “I was worried about him
going to Bowen,” she says. “The teach-
ers work real close with the students at
BEST. Now he gets more attention. 

“I didn’t expect him to do as well as
he’s doing,” she adds. “He’s on the honor
roll.”

BEST is finding ways to bring families
into the school. On report card pickup
day, all the teachers set up shop in two
classrooms, making it easier for parents
to find them. “We don’t have to go far to
see all of his teachers,” says Maxwell.

Though the School Board doesn’t
require report card pickup days at the
end of second quarter, BEST held one
anyway and drew 81 percent of its par-
ents. “A stream of parents came in,”
McGreal says. “[Podkul] gave every one
of them a hug. She asked them about
their work. It’s because of the small envi-
ronment—they know Joann and she
knows them.”

Maureen Kelleher

Students from Bowen Environmental Studies Team (BEST) small school
learn to make bird feeders at the Hammond Environmental Education
Center. The small school connects core subjects to the real world.



by Alexander Russo

More than six months behind
its original schedule, Chica-
go Public Schools reports
that most teachers are con-

sidered “highly qualified” under No Child
Left Behind, a sweeping federal educa-
tion law that ratcheted up public school
accountability. However, the methods
CPS used to collect teacher credentials
and its decision to exclude substitutes
have raised questions about the accura-
cy of its findings. 

According to the audit, 87 percent of
the district’s 15,343 classroom teachers
met the law’s guidelines for competence
in core academic subjects—a regular or
alternative teaching certificate and a
college degree or endorsement in every
core subject taught.

Close to half of the 1,985 teachers
who fell short are bilingual teachers
whose certification is no longer consid-
ered sufficient for teaching other core
subjects. By grade level, middle school
teachers were more likely to fall short
(22 percent) than were elementary
school teachers (7 percent) and high
school teachers (13 percent).

“Overall, I am very pleased with the
audit findings,” schools CEO Arne Dun-
can said at an April 11 press conference.

However, the CPS audit did not
include some categories of teachers, par-
ticularly substitutes, who are less likely
to be fully certified or have subject area
endorsements. Also, out-of-field teach-
ing may be slightly underreported
because some reports of teaching
assignments have not been verified. 

Still, CPS had little choice about
gathering and publishing this data.
Under No Child Left Behind, any parent

whose child has been taught for more
than four weeks by a teacher who is not
“highly qualified” is to get written noti-
fication. Letters were supposed to go out
beginning October 2002.  

By October, however, the state had
not yet completed its part of the defini-
tion of “highly qualified,” and CPS did
not have accurate data on teacher quali-
fications or on classroom assignments.
Even so, community groups like ACORN
for Chicago pressured CPS to release the
information it had. ACORN conducted
its own study of high school teacher
qualifications in 2001.

No Child Left Behind gives school
districts until the fall of 2005 to ensure

that 100 percent of teachers are highly
qualified. CPS has announced that it will
offer tuition reimbursements and other
incentives to teachers who need to get
more training. It also is instructing
principals to assign teachers according
to their certification.

Also, the district and Chicago Teach-
ers Union officials are developing other
measures of teachers’ abilities besides
college credits. 

The following are details of the audit
and what CPS is required to do next:

What does federal law require?

One of the goals of No Child Left Behind
is to ensure that all teachers are “highly
qualified” to teach the subjects they are

teaching, and that parents are notified if
their child is being taught a core subject
by a teacher who is not. While districts
have until 2005-06 to become fully com-
pliant, the new law prohibits them,
effective last September, from hiring any
new teachers in Title I schools who are
not already highly qualified. (CPS
applied the ban to all district schools.)

What does “highly qualified” mean?

Generally, federal law defines a “highly
qualified” teacher as one who is fully
certified to teach at their assigned grade
level and who has passed official
muster—through a college degree, an

endorsement or passing a state test—in
all of the subject areas that they are
assigned to teach. Last year, the Illinois
Board of Education determined that
teachers would have to be certified and
have an endorsement or major in the
subjects they teach, and that bilingual
and provisional certificates were not suf-
ficient to meet the federal definition for
subject area competence.

What subject areas are covered?

CPS audited teacher credentials in 10 fed-
erally mandated academic areas: reading,
English, math, science, foreign lan-
guages, history, geography, civics/govern-
ment, economics and language arts.
Non-academic courses, such as physical
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No Child Left Behind

Most teachers ‘highly qualified,’   
but thousands are not counted

By grade level, middle school teachers
were more likely to fall short than
elementary and high school  teachers.
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education and vocational courses, were
not audited. According to CPS, roughly
60 percent of the district’s some 27,000
teachers teach core subjects. 

Assessing core subject knowledge
was fairly straightforward for elementary
teachers, who teach all subjects, and
high school teachers, who specialize in
at least one subject. Middle school teach-
ers, on the other hand, were assessed
under two criteria set by the state. A
general K-8 teaching certificate was
acceptable for middle school teachers
who taught all subjects. Teachers whose
middle schools had divvied up teaching
duties by subject were considered high-
ly qualified if they were endorsed to
teach the subject they were assigned.

How is this definition different from pre-
vious state requirements?

Before No Child Left Behind, Illinois
middle and high school teachers were
allowed to teach nearly half their course
load in subjects they were not endorsed
or certified to teach. A science teacher

could teach a section of reading, for
example, or a history teacher could
teach a couple of sections of English. 

Are there any penalties if a district fails
to comply? 

Not in the short term. However, a state
could cite a district for being out of com-
pliance with teacher quality standards.
The federal government could withhold
Title 1 funds if a district fails to meet this
and other NCLB requirements.

What has CPS done to comply with the
law thus far?

Last year, CPS instructed principals to
hire only highly qualified teachers,
stepped up its recruiting efforts and
launched a district-wide audit to collect
teacher credentials and course assign-
ments. Lacking a complete and up-to-
date source of teachers’ credentials, the
district set up a web-based system where
teachers could verify their credentials
and add information on recently earned

subject area endorsements or certifica-
tions. Principals then plugged in their
teachers’ assignments. Finally, district
officials identified teachers who lacked
credentials or were teaching out of their
field. This work was completed in April.
CPS says developing the audit system
cost more than $750,000.

In early April, CPS mailed 55,700
notices informing parents that from one
to as many as five of their child’s teachers
were not highly qualified. The vast major-
ity of the letters—roughly 43,000—were
sent to parents of high school children.  

Who was counted and who wasn’t? 

The audit included roughly 15,816 of
Chicago’s 25,500 teachers, those who
teach core academic subjects. However,
it did not collect credentials for substi-
tute teachers who are assigned full time
to more than 1,400 vacancies in the sys-
tem or 565 “cadre” substitutes who
essentially work full time. Also left out
were 5,650 special education teachers
because the state has not yet set the cri-
teria that would determine who was
highly qualified.

Why notify parents about highly quali-
fied teachers?

Under-prepared teachers and out-of-field
teaching remain stubborn problems in
many low-performing Chicago schools
where principals often struggle to find
certified teachers to fill vacancies. 

Overall, research has shown that
teacher qualifications and teaching
assignments make a significant differ-
ence in student achievement. Poor and
minority children are four times as like-
ly to have an unprepared or under-pre-
pared teacher, and a recent audit of
probation schools in Chicago found that
low-performing schools tended to have
higher rates of under-prepared teachers.  

Still, CPS and Chicago Teachers
Union officials are quick to point out
that there is no established link between
an individual teacher’s certification and
student performance. Only two of the 37
schools with fewer than 70 percent high-
ly qualified teachers are currently on
probation. Likewise, only 56 percent of
teachers at Hawthorne Elementary—
one of the best-scoring schools in the
system—were designated highly quali-
fied, according to the CPS audit.  

CPS teacher qualifications

Note: Figures do not include full-time substitute teachers or special education teachers.
Source: Chicago Public Schools

Grades 1 to 5

General Ed 6,802 93% 7%
SUBTOTAL 6,802 93 7

Grades 6 to 8

Art/Music 182 86 14
English 542 62 38
Foreign Language 67 66 34
Math 434 53 47
Science 409 60 40
Social Studies 428 74 26
General Ed 2,183 92 8

SUBTOTAL 4,245 78 22

Grades 9 to 12

Art/Music 451 90 10
English 1,152 89 11
Foreign Language 427 81 19
Math 730 88 12
Science 727 81 19
Social Studies 809 87 13

SUBTOTAL 4,296 87 13

TOTAL 15,343 87 13

grade level / subject # of teachers meets NCLB does not meet NCLB
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Aless well-known provision of No
Child Left Behind requires that all
education support staff—teacher

aides, assistants and other academic para-
professionals—be “highly qualified.”

By 2005-06, districts may only employ
aides and assistants who have completed
at least two years of college—60 credit
hours—or have passed a “rigorous” state
test that demonstrates knowledge in read-
ing, writing and math. Previously, aides
had been required only to have a high
school diploma or GED; in some instances,
45 hours of college credit were required. 

According to a CPS audit, more than
77 percent of the 5,147 teacher aides cur-
rently working for the district in core aca-
demic areas do not meet the new
requirements. Since No Child went into
effect last fall, CPS has hired roughly 300
aides who do meet the new requirements,
according to district officials. School-level
information is not yet available.

Teacher aides and assistants, who earn
about $17,000 to $28,000 a year, can be
responsible for a variety of education-related
duties, including working with students one-
on-one or in small groups, helping teachers
with lessons and class activities, and translat-
ing teachers’ instructions for students and
helping communicate with parents. 

Illinois is among the many states that
have adopted test options as an alternative
to taking additional classes. A few states,
including Illinois, and school districts also
are developing ways to measure aides’
abilities through work portfolios. 

Since last month, CPS teacher aides who
do not have an associate degree or two
years of college have the option of taking a
$40 test called ParaPro Assessment (from
the Educational Testing Service) or a test
called WorkKeys (from ACT that costs from
$28 to $48) to demonstrate proficiency. The
Chicago Teachers Union has asked CPS to
offset the cost of test fees and preparation,

but the district has not yet agreed to do so. 
No Child does not require school dis-

tricts to notify parents of teacher aides’
credentials, but parents can request such
information at their child’s school. Those
aides who do not meet the new require-
ments have two years to earn 60 credits or
pass one of the new paraprofessional tests.
However, aides who are laid off and do not
meet the new requirements have just 60
days to find another job inside the system
or they become ineligible to be re-hired.  

No Child also prohibits schools from
using aides to replace fully certified class-
room teachers or perform instructional
duties without the supervision of a class-
room teacher. Several national reports dur-
ing the late 1990’s showed that many
schools and districts were using federally
funded paraprofessionals as classroom
teachers, despite their lack of sufficient
qualifications. 

Alexander Russo

School district aides’ credentials fall short

The audit “does not tell you whether
a teacher is good or not,” says Duncan.

Madeline Talbott of ACORN says
teachers recruited from elsewhere, such
as an experienced physics teacher from
South Africa, would be cited if they had
not yet been certified to teach in Illinois. 

What can parents do if their child’s
teacher(s) are not “highly qualified?”

Not much, at least in the short term. No
Child Left Behind does not provide for
school transfers or extra tutoring if teach-
ers are not highly qualified. Also, since
parents cannot obtain the credentials of
teachers who do not work with their chil-
dren, they are hamstrung in requesting
transfers to another classroom. Their sole
recourse is to use teacher qualification
data to raise their concerns about teacher
hiring and assignments with the princi-
pal and the LSC.  

What happens next?

Later this spring, CPS plans to audit cre-
dentials for substitute teachers and verify
the elementary school teaching assign-
ments. At the same time, many teachers
will likely become highly qualified
through tests or other means. For the

next two years, the district says it will
audit teacher credentials and assign-
ments and notify parents twice a year.  

Teachers who are not “highly quali-
fied” have two years to get the necessary
credentials. Many will take state certifi-
cation tests or go back to school for addi-
tional credits to get content area
endorsements. To assist them, CTU is
holding test preparation workshops, and
they’re working with state officials to
develop alternative measures for teach-
ers to demonstrate their proficiency.  

Likewise, district officials are expand-
ing a tuition reimbursement program
for math and science teachers, and are
considering helping to offset other
expenses such as transcript and test fees.
“We want to make sure that no teacher
is left behind,” says Peter Boodell, who
helped oversee the CPS teacher creden-
tial audit.

ACORN and others think that com-
plying with No Child is only a beginning.
CPS must come to grips with teacher
turnover, they say. According to Talbott,
CPS does not track teacher retention data
and has seen no decrease in vacancies
despite impressive changes in recruit-
ment.  “They are working so hard on
recruitment,” she says, “but they have not
got it yet that retention is where it’s at.”

for Global Visions.
“We are talking about a process that

might help to make that more equi-
table,” notes Patricia Ford, director of
the Redesign Initiative. Schools are pro-
hibited from asking about a student’s
special education status on applications,
however small schools may work with
elementary special education case man-
agers to recruit their students, she says.
“We’ve always talked about making cer-
tain that the small schools aren’t set up
as tracking mechanisms.”

Bosanko believes from past experi-
ence that the struggle to convert to
small schools will be worth it in the long
run. Before Bowen was placed on inter-
vention in 2000, small schools had been
making progress there. Intervention
rolled back the clock. When intervention
was lifted, many in the school commu-
nity were itching to reinstate them.

“We were going that route whether
or not [the Bill and Melinda Gates Foun-
dation] and CPS were going to formalize
it,” says Bosanko. “We had tremendous
gains in attendance [and] reduction of
crime because of the nurturing atmos-
phere of small schools.”

BOWEN
continued from page 16
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by Elizabeth Doak

Ayear ago, Chicago Public
Schools CEO Arne Duncan
abruptly closed three elemen-
tary schools, promising to

overhaul and reopen two of them in the
fall of 2003. That decision rankled par-
ents and community residents alike and
angered leaders of the Chicago Teachers
Union, who learned of the closings only
hours before they were announced.  

Twelve months later, the dust has set-
tled and the rebirths of Williams on the
Near South Side and Dodge on the West
Side are almost complete. New princi-
pals are on board, curriculum and for-
mats are set, and community tensions
have eased. The third school, Terrell, will
not reopen.

The board has even agreed to delay
further academic-related school closings
another year, and to work with union offi-
cials to provide extra supports for up to 12
struggling schools. (See sidebar, page 23.)

The Renaissance Initiative, as the
effort is called, is the School Board’s lat-
est strategy to hold low-performing

schools accountable. When the new
schools emerge, they will bear a superfi-
cial resemblance to other Chicago pub-
lic schools; the schools’ curricular
format and organizational structure will
be somewhat unique. 

The effort is attracting attention from
school districts across the country and
has gotten a thumbs-up from U.S. Sec-
retary of Education Rod Paige. 

John Ayers, executive director of
Leadership for Quality Education, says
closing schools may have shocked the
system but that radical change was nec-
essary to improve them. “It’s breaking
with the culture of failure.” 

District officials have high expecta-
tions for the new schools, but realize
that it will take time for results to show
up in student performance, says Hosan-
na Mahaley, chief of staff to Chief Educa-
tion Officer Barbara Eason-Watkins.

The following snapshots explain the
blueprint for each of the schools. 

Williams 
Enrollment: 860
Format: Small Schools

Williams will house three small schools
that eventually will serve students from
pre-kindergarten through high school.
Each school will have its own principal,
and former Beethoven Principal Frances
Oden will manage the facility and over-
see the after-school programs. Williams
will have extra security guards and
someone to address social service needs
full time.

Each school, however, will exist under
a separate agreement with the district.

Only the elementary school will oper-
ate as a CPS school. It will enroll up to
340 children in pre-kindergarten through
3rd grade. The principal will be Barbara
Williams, a founding director of the
North Kenwood-Oakland Professional
Development Charter School, which is
affiliated with the University of Chicago.
Through a partnership with the Erikson

Institute, it will provide teachers with
ongoing professional development and
training in early literacy. 

The middle school will be a charter
school run by the Knowledge is Power
Program (KIPP), a San Francisco-based
nonprofit that has opened successful
charter schools across the country. KIPP
plans to enroll 400 children in 4th
through 8th grades and has hired Sarah
Abella, a KIPP fellow who once taught at
McDowell and Penn, to serve as principal.

KIPP is known for taking students
who are far below grade level and getting
them back on track. Abella expects it will
do the same for its students here, most
of whom will be returning Williams stu-
dents. If seats are still available, Abella
says she will begin recruiting students
from the surrounding neighborhoods. 

The curriculum provides students
with a strong base in core subjects to
prepare them for high school, Abella
explains. Kids will get a head start in a
three-week session this summer that
will determine students’ ability levels
and will begin to build school culture. 

For the high school that will be
housed at Williams, CPS contracted with
Big Picture Company to launch a high
school modeled after its successful pro-
gram in Providence, R.I. Students at the
MET, an acronym for the Metropolitan
Regional Career and Technical Center,
spend three days a week in class and two
days working at off-site internships. Up
to 15 students are assigned to an adviso-
ry team led by a teacher, who works with
each of them to create an individualized
college-prep curriculum. All students
are required to apply to college. 

Kothyn Alexander of Big Picture
Company, previously a co-director of a
public high school in Boston, has been
named principal. The school will be open
to 30 freshmen this September, and will
expand to 120 students through 12th
grade in four years. 

A local school council will be elected
next spring to govern the elementary
and high schools. As a charter school,
KIPP will be run by its own board of

Renaissance Initiative schools
on track to reopen this fall

Williams School
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directors with input from parent and
other advisory committees. 

Minor capital improvements will be
made to the Williams facility as well.
When it reopens in the fall, the school
will have a fresh coat of paint, a sidewalk
to the main entrance, new floor tiles and
several new pre-K classrooms. The cost:
$1.5 million. 

Dodge 
Enrollment: 500 
Format: Teacher training site

The Academy for Urban School Leader-
ship, which trains career changers to
become teachers, has contracted with
CPS to operate Dodge as a site for teacher
training. Dodge will mirror the Acade-
my’s other training site, The Chicago
Academy. (See story, page 5.)

Each classroom will be led by a mas-
ter teacher who will mentor two student
teachers. Patricia Bauldrick, principal at
Bontemps Elementary, has been named
principal. The school also will employ
additional security guards and a full-
time social worker. 

Dodge is expected to enroll just over
400 students in pre-K to 8th grade next
year, and grow over two years to accom-
modate 500. Students who were dis-
placed when Dodge closed will have
priority to return; the remaining seats

will be available for children from the
neighborhood or other areas. However,
bus service will not be provided for stu-
dents who live outside the community.  

As a so-called contract school, Dodge
will not have a local school council.
Rather it will have an elected advisory
committee consisting of parents and
community residents. A representative

of the committee will be selected to sit
on the board of the Academy for Urban
School Leadership.  

CPS spent $1.5 million on minor
improvements at Dodge, including build-
ing three state-of-the-art preschool class-
rooms, installing new doors and wrought
iron fencing, expanding the school play
lot, and painting the interior. 

New CPS-CTU deal 

Chicago Teachers Union President
Deborah Lynch lost the battle to save
Dodge, Terrell and Williams, but she

won the war to prevent the abrupt closing
of academically failing schools for the next
two years.

In a unique agreement, Chicago Public
Schools will work with the union to select
up to 12 schools the first year to receive
extra support to boost student perform-
ance. Schools will be chosen from among
a list of those that fit the district’s criteria
to be shut down—specifically, schools that
are on the state’s watch list or early warn-
ing list, and have spent two consecutive
years on probation.

Selected schools will have the option of
choosing among several research-based
curriculum models—Success for All, Comer
School Development Program or Direct
Instruction for elementary schools, High
Schools that Work or Talent Development

for high schools—or using another model. 
The teachers union will provide extra

support for staff, and the School Board will
help offset the additional costs. The select-
ed schools will have a year to improve stu-
dent performance or risk being closed. 

Lynch says she’s confident the model
will help schools improve, even though
some schools may be closed next spring.
“The board had every intention of imple-
menting its program and closing several
more schools [this year],” she says. “That
was utterly unacceptable.”

The partnership is based on a similar
pact between the school district and
teachers union in New York City, where 42
elementary schools on a watch list received
extra support to implement Success for All,
a highly-regarded reading program devel-
oped by Johns Hopkins University, Lynch
explains. After two years, half of the
schools had improved enough to be
removed from the watch list.

Elizabeth Doak
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Williams will reopen
in September as a
Renaissance School
housing three new
small schools that
will serve students in
pre-kindergarten
through high school.
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SCHOOL CLOSINGS CEO Arne Duncan
announced CPS would close five schools
and consolidate four others into two due
to dwindling enrollment. Slated for clo-
sure are Colman and  Donoghue elemen-
taries and Arts of Living, Tesla and Flower
high schools. Consolidations include
merging Munoz-Marin into Lowell, and
Woodson North into Woodson South.
Duncan also said DuSable High will close
temporarily to be converted into small
schools by 2005, and Lindblom College
Prep would shut down for two years to
undergo renovations. The measures are up
for approval at the May School Board
meeting.          

AT CLARK STREET Renee Grant-
Mitchell, former deputy chief of the Office
of Specialized Services, has replaced Sue
Gamm as the head of the department.
Gamm will continue to advise CPS on poli-
cy and legislation as special counsel. …
James M. Sullivan, who has served as
interim inspector general since Maribeth
Vander Weele resigned a year ago, has been
named permanent successor.

PRINCIPALS Peter M. Jonikaitis, interim
principal at Gunsaulus Scholastic Acade-
my, is now contract principal. Jerry Trav-
los, assistant principal at Smyser, was
awarded a four-year contract as principal.

… Principal Fulton Nolen was asked to
leave Lindblom College Prep amid con-
cerns about school finances and student
discipline. Assistant Principal Rean
Sanders takes over as interim through
June. 

PRINCIPAL RETIREMENTS Arlene Sin-
gleton Coffey, Esmond; Dean K. Gustafson,
Woodlawn. … Shirley Chapman is interim
principal at Esmond and will become con-
tract principal on July 1; Kweku Embil is
acting principal at Woodlawn. 

RENAMED SCHOOLS Responding to
requests from local school councils, the
School Board approved name changes for
the following schools: Dawes was renamed
the Hampton Fine and Performing Arts
School after jazz artist Lionel Hampton,
and Davis/Shields becomes Columbia
Explorers Academy in tribute to the astro-
nauts who died in February’s space shuttle
disaster.

DONE DEAL Gov. Rod Blagojevich on
April16 signed into law a measure that
restores some bargaining rights to the
Chicago Teachers Union. The bill, which
had the support of CPS and Mayor Daley,
requires the School Board to negotiate the
impact of workplace decisions, such as lay-
offs or class size, with the union. The

measure also included a provision to dou-
ble the number of charter schools in
Chicago to 30. 

FUNDS FOR SMALL SCHOOLS The Bill
and Melinda Gates Foundation will give
$7.6 million to CPS to create 12 new small
high schools over the next five years. Now
operating nine small high schools, the
school district will open two new small
schools by 2004, and plans a total of 32 by
2007. CPS and the Chicago High School
Redesign Initiative will issue a request for
proposals in June.

CONFLICT RESOLVED Murray Language
Academy has called off its request for a
two-year moratorium on feeding students
into Canter Middle. Along with two other
Hyde Park elementary schools, Murray
agreed last fall to relocate its 7th and 8th
grades to a newly reconfigured Canter. But
Canter’s rocky opening set off a revolt, and
by February, Murray’s LSC petitioned the
board to take back its upper grades and
submitted a list of criteria for the school to
meet. The board denied the moratorium,
but agreed to honor nearly all the
demands, including $400,000 in renova-
tions and an upgraded curriculum. (CATA-
LYST March 2003)
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