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The location, of course, would be the
James R. Thompson Center, the
Chicago home of state government.

Twenty years ago, hundreds of
parents and community activists
ringed City Hall to press for an end to
the city’s longest teacher strike and
the beginning of serious school
reform. They got both. Leaders in the
African-American community paid
calls to the leaders of the school sys-
tem and the teachers union—also
African Americans—threatening to
open makeshift schools the next
Monday unless the two sides came to
an agreement.

Once the strike was settled, then-
Mayor Harold Washington created
the broad-based summit that
spawned the Chicago School Reform
Act of 1988. For months, Dick Mor-
row, then board chairman of Amoco
Corp., Ken West, board chairman of
Harris Bank, and other civic titans
worked with leaders from every slice
of the education sector—parents,
unions, universities, community
groups—to hammer out a plan to
reform Chicago schools. Then Mor-
row, West and other corporate col-
leagues jetted to Springfield to but-
tonhole legislators. 

It has become abundantly clear
that it will take a similar public outcry

to get Gov. Rod Blagojevich, Senate
President Emil Jones and House
Speaker Michael Madigan to work
out a reliable, long-term plan to
infuse the Chicago school system and
other districts with enough money to
serve the needs of their largely poor
student bodies. As Catalyst Chicago
goes to press, some $575 million in
extra state dollars are on the table for
schools, but the fundamental flaws in
school funding remain—Band-Aid
revenues and an over-reliance on
property taxes.  

To get an even shot at success,
poor kids, as a group, need more
resources than their middle-class
peers—more good teachers, more
well-trained social workers and coun-
selors, more after-school programs,
more early-childhood education.
Instead, they get less. And the “you-
can’t-just-throw-money-at-the-prob-
lem” argument no longer holds,
because the Chicago Public Schools
no longer is the rat hole where good
money follows bad. While far from
perfect, the school system has picked
some important targets for its time
and treasure: leadership and teacher
development, for example, and com-
munity schools. Besides, the Legisla-
ture, it if wishes, can set guidelines for
how new money must be used. 

The statewide A+ Illinois coalition
has talked itself blue in the face about
the need for additional school fund-
ing and state tax reform. Ralph Mar-
tire and the Center for Tax and Bud-
get Accountability have crunched the
numbers and explained them in a
way that even a politician can
grasp. Major media have reported
in depth and editorialized. Even the
Civic Committee of the Commer-
cial Club has concluded that “to
avoid collapse, a tax increase may
be inevitable.”

Since all those efforts—and oth-
ers—have not stirred Springfield to
act, what’s left but a massive demon-
stration, with thousands walking off
their jobs, to make clear they are
“madder than hell and not going to
take it anymore?” Mayor Richard M.
Daley might even agree to serve as
grand marshal. National and inter-
national media would love it.

In an interview with Catalyst
Editor-in-Chief, Veronica Ander-
son—excerpted in this issue—the
mayor made this observation about
the state’s school funding mess: “It’s
not going to end with this session.
You have to mobilize, keep mobiliz-
ing that education funding is the key.”

Go to www.catalyst-chicago.org and
click on Reform History for more on the
history of Chicago school reform.

ABOUT US: Editor-in-Chief VVeerroonniiccaa
AAnnddeerrssoonn is on sabbatical until mid-
November. Deputy Editor LLoorrrraaiinnee
FFoorrttee will serve as editor-in-chief
during her absence.
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FROM THE EDITOR

Taking it to the streets

Linda Lenz
Publisher and Founder

W
hat the Chicago Public Schools needs is a
strike—not against it by the teachers
union, but for it by everyone who cares
about the city’s children and understands

the importance of their education to the city’s future.
Just imagine: Eden Martin of the Civic Committee
and Tim Schwertfeger of the Chicago Public Educa-
tion Fund marching alongside Idida Perez of West
Town United and Mildred Wiley of Bethel New Life. 
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IN SHORT
“You have to start thinking it right now: College.”
Peggy Korellis, principal of new Team Englewood High, on the importance of focusing on
college readiness as early as 9th grade. Korellis spoke at freshman orientation on Aug. 14,
held at the University of Illinois-Chicago.

ELSEWHERE

with ...
Q&A

Chicago’s teacher hiring and transfer
policies, which allow principals to fill
their own vacancies and teachers to
choose where they want to work, are
the envy of other urban districts, says
Timothy Daly, president of The New
Teacher Project. But CPS needs a big-
picture strategy to hire and keep the
cream of the teaching crop, Daly says.
The New Teacher Project, which
recruits urban teachers, recently com-
pleted a study of the district’s personnel
practices. Daly spoke with Deputy Edi-
tor Lorraine Forte and Data and
Research Editor John Myers about the
report and his recommendations.

You say CPS loses top applicants because
of late hiring. We’ve heard that’s due to
budget uncertainty.

Partly. But no one is pushing principals to
hire early, and the district’s first career fair isn’t
till April or May. We told CPS, “You’re just let-
ting the suburbs cherry-pick from the pool.”

Did you give them any suggestions?

One incentive might be for central office to
subsidize $2,000 or $3,000 of a teacher’s
salary if a principal hires them before the end
of April. But this shouldn’t be done off-the-
cuff. It needs to be strategic.

Did you talk about that with CPS? 

We had a very productive conversation. We
told CPS, “Treat your applicants better. Com-
municate more and let them know how the
application process is going. Follow up with peo-
ple who don’t get hired, find out where they go
and why the district lost them—did they have a
bad experience with CPS? If someone calls or e-
mails the [personnel] office, have a 24-hour
response time and give them a clear answer to
their question.” Those are the kinds of standards
we didn’t see. CPS should aim to become the
best human capital system in the country.

Explain that a bit more.

We want to see a plan covering the entire
continuum of a teacher’s career—how teach-
ers are brought into the system, the customer
service they receive once they’re hired, how
they move up the career ladder. What would
CPS say if a parent or a community group asks,
“How can you promise me that my school is

Colorado: Diploma options
High school students would be able to
choose one of three options for their educa-
tion under a proposal from Gov. Bill Ritter,
according to the Aug. 6 Denver Post. Col-
lege-bound students could choose to aim
for a so-called “governor’s diploma,” while
those wanting to enter the workforce could
opt to receive a diploma with a “workforce-
ready” distinction or a trade certificate,
such as in plumbing or mechanics. A task
force will consider the proposal as it studies
ways to reform education. 

Texas: Teacher bonuses
Fewer than half of the 1,150 schools that
received bonuses during the first year of
the state’s new $100 million performance-
pay plan will be eligible again this school
year, according to the Aug. 6 Dallas Morn-
ing News. Most of the schools failed to
maintain their performance ratings as the
standards for passing state tests rose.

Teachers received bonuses of $3,000 to
$10,000. Critics say it will be difficult to
determine the program’s effectiveness if
eligibility changes significantly from year
to year. Earlier this year, the Texas House
voted to scrap the plan and use the money
to raise teacher salaries across the board,
but negotiations with the Senate led to the
program’s restoration. Some eligible
schools turned down the grants because of
teachers’ opposition.  

Tennessee: School takeovers
Seventeen struggling Memphis schools
will have a 30-minute longer school day
and must come up with a merit-pay plan
as a result of a state takeover, according to
the Aug. 1 Memphis Commercial Appeal.
The schools failed to meet state standards
for the past six years. The district must
consult with the state before changing
principals, and the superintendent must
designate a new manager solely to moni-
tor performance at the schools. 

Timothy Daly, president
The New Teacher Project

Notebook
TIMELINE
Aug. 6: School aid
Gov. Rod Blagojevich directs
the Illinois Finance Authority
to make $175 million in no-
interest loans available to
school districts if lawmakers
don’t come up with a budget,
now almost six weeks late.
Money would be allocated
based on the state aid a dis-
trict received last year. Mean-
while, CPS releases a $5.8 bil-
lion budget that includes an
expected $98 million in state
aid, and legislative leaders
continue to debate expanded
gambling—specifically, a
land-based casino in Chica-
go—to provide more money
for schools.

Aug 7: Union pacts
Six unions representing 8,000
non-teaching employees,
from custodians to special
education aides, reach a new
agreement with CPS for rais-
es totaling 15.75 percent
over five years. The annual
raises are in line with the 3
percent raise for teachers
that CPS included in its $5.8
billion budget for 2008. CPS
is still negotiating with the
Chicago Teachers Union,
which received 4 percent
raises in the last round of
negotiations for the current
contract. The labor agree-
ment puts pressure on the
CTU to reach a settlement.

Aug. 8: Freshman help
Citing the need for “a laser-
like focus” to keep freshmen
from eventually dropping
out, CEO Arne Duncan and
Mayor Richard Daley
announce a new program to
get them into school by mak-
ing personal connections.
Counselors and other school
staff will call and make home
visits to help them prepare
for the first day of school and
principals will prepare transi-
tion plans for incoming 9th-
graders. Freshmen’s grades
will be checked after the first
three weeks of school; stu-
dents who are struggling will
get extra help.



www.catalyst-chicago.org   September 2007 5

going to be staffed with good teachers?” Good
teachers won’t stay if you don’t treat them well.

How would you create the plan?

Someone who reports directly to Arne
Duncan should take charge, cutting across
departments. Bring in the teachers union and
community groups, and let them know what
you’re doing. That’s what we’d like to see.

Let’s talk about evaluation. Everyone
knows the current process doesn’t work.
What can be done about it? 

When schools lose positions due to budget
cuts, reassign people based on seniority but
also performance. Don’t reassign unsatisfacto-
ry teachers; they need to stay where they are
until they improve or are let go. But let’s say you
have three teachers subject to cuts who are
only rated ‘satisfactory.’ Cut the least-senior
teacher in that group. No one rated ‘superior’
would be vulnerable, no matter what their sen-
iority, before teachers in the lower categories.
That gives teachers an incentive to keep their
high rating, and principals now have an incen-
tive to use the process. This should be done
immediately and the union should agree to it.

What would you do with unsatisfactory
teachers? 

A couple of things. First, you would not get
step increases. If you get two ‘unsatisfactory’
ratings within a certain period of time, say five
to seven years, that should start the dismissal
process.

What other strategies would ensure get-
ting the best teachers? 

Chicago has a four-year probationary peri-
od for new teachers and a very liberal non-
renewal process. But are they using these poli-
cies effectively? In the year that a teacher is up
for tenure, does anyone sit down with them and
say, “Bring me your case. Tell me why you should
get tenure?” Chicago needs a plan for this.

KURT MITCHELL

FOOTNOTE

MATH CLASS
A report from the Food Research and Action Center found that CPS would reap an additional $25
million in federal funding if it increased the percentage of students who get a free breakfast. Nearly

80% of CPS students qualify for free or reduced-priced meals, but just 29% of those who get a free

lunch also take a free breakfast. CPS would gain the additional federal funds if it increased participation to

70%. The federal government pays the district $1.27 for each free breakfast served, $0.97 for each

reduced-price breakfast served and an additional $0.24 for each breakfast served at those schools

where at least 40% of students qualify for subsidized meals.

ASK CATALYST

Does school funding vary by size, location and type of school, such
as magnet, classical or gifted?

Conswaila Syndor-Davis, Murray Language Academy

Funding is not based on a school’s location or size. But other factors do come into
play, says Jeff Donoghue, a finance analyst for the Office of Management and Budget.
The district’s staffing formula uses enrollment, class size limits and caseloads (such as
those for social workers) to determine how many teachers and auxiliary staff a school is
entitled to. A school with 30 veteran teachers, for instance, would receive more money
than a school with the same number of less-experienced teachers, because veteran
teachers earn more. Magnet, classical and gifted schools do get more cash to pay for
special programs, Donoghue says. A language school like Murray, for instance, gets
extra money to pay for foreign language teachers. To see a specific school’s funding, go
to the budget page of the CPS website and click on “School Segment Reports.”

E-mail your question to <askcat@catalyst-chicago.org> or send it to Ask Catalyst, 332 S. Michigan Ave., Suite
500, Chicago, IL 60604.
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Aiming for
the top

With Chicago Public Schools now in its 12th year under
mayoral control and the district’s signature Renaissance
2010 initiative at the halfway mark, the time seemed ripe
for Catalyst Chicago to take stock and ask the big
questions: Where is the district headed? How can the
district motivate key players and lead schools to the next
level of achievement? What needs to be done to solve
problems such as school violence? Catalyst editors
interviewed Mayor Richard M. Daley, School Board
President Rufus Williams, CEO Arne Duncan, Chief
Education Officer Barbara Eason-Watkins and a small
group of those working in the trenches in schools—
parents, teachers and community activists. Following are
excerpts from Editor-in-Chief Veronica Anderson’s
interview with Daley in August. Other interviews follow.

Mayor Daley, who won re-election to a sixth term this year,

says his vision for the district includes getting politicians, parents

and community leaders to make education a top priority

PHOTO BY JASON REBLANDO
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I
t’s been 12 years since you’ve taken con-
trol of public schools, longer than any
other mayor in the country. Talk about
that journey: where you started, what
your priorities were, and how they’ve
evolved since then.

It’s the most complex and most challeng-
ing issue facing not just Chicago but Ameri-
ca. It deals with the federal [government], the
state, the local bureaucracy.  It deals with conflicting messages
adults are sending to children that education’s not important.  

Same thing with politicians: It is an issue that, one day, it’s
exciting. Then it’s off the top five issues of America, and that’s
the failure of America to understand that education will solve all
these issues. Crime, homelessness, [troubled] families—all the
other issues—revolve around the lack of quality education.

What is your vision then for the next four years?  

The vision is to, first of all, have all the elected officials in the
state say that education is the highest priority. Just think, Illinois
does not have a full-day kindergarten.  So, we’re a progressive
state.  We’re a blue state or whatever it is—why don’t we have
full-day kindergarten?  

We have to rethink this whole idea of a full-day, full-year
school, instead of two-and-a-half months off.  If we don’t, we’re
going to fall further and further behind other countries that
have changed or will change—and other dynamic countries
that are moving ahead in a much different way in education.

How does the school system motivate parents?

I think that the responsibility of the Board of Education is to
motivate parents. Those who can’t be motivated—we have to
take responsibility for the lost children in our society and in our
school system.  If [parents] can’t take care of them, someone
should step up.  

There’s a pretty famous example of school improvement in
Edmonton, Canada: complete transparency and accountability
across the board. Given the pressure to report good news, how is
it that you can motivate educators, parents, staff to do what
needs to be done?

Prior to 1995, no one even knew where [students] were.   The
bureaucracy said you have no right to challenge this.  You test
children for their own benefit, for the teacher’s benefit, and the
parents’ benefit.  Find out if he or she is learning anything.  

Talk about attendance.  If attendance is at 82 percent for the
next two months, most of those kids are not going to finish
school.  So simple.  I think people complicate it.  First of all, you
look at attendance. Then you look at each evaluation. And then
you find out, how much time are they really spending?  Are they
spending any time in their library?  Are they spending any time
on their homework?  

If a child gets out at 1:30, 2:00 and 2:30, [it’s] very challenging
for them to run home and open a book.  So America has to make
the difference.  Should they run home or should they stay in the
community center, and I call the community centers school.
Instead of sending everybody home, you can do cultural activi-
ties, sports.  You can do your homework, technology.  This is the
place to benefit yourself, not the street.

Everybody should know in the communi-
ty if their attendance is at 80 percent, if the
dropout rate in high school is at 40 percent in
freshman class, or 25 percent.  I believe in
transparency because it’s the taxpayer’s
money.  They should tell the truth about it.
There’s nothing wrong with that.

What about people outside of the ones who
work for the district—the community leaders, parents, students?
Do you need them on board for your vision for schools?

You need the parents and community people to really take
an interest in education. Have they talked to their state repre-
sentative?  Have they talked to their senator?  Their congress-
man?  And I think you need parents to help their children.  I
mean, you have to sacrifice for your children.  This idea that
public schools can take care of all the issues, I disagree.  And I
think we have to talk about those inspiring parents that are
doing those good things for their children—who many times
everybody thinks they wouldn’t do it.

There are a lot of big-picture reforms in the works. There’s high
school transformation. There’s Preschool for All. There’s the
performance pay pilot for teachers, the streamlining of the liter-
acy curriculum. Renaissance 2010. Where are all these initia-
tives taking the public schools?  Are they islands of excellence or
is this part of a big picture going in one direction?

They’re all part of an effort to think outside the box, because
public schools never think outside the box.  So, you have to have
people who are willing to take the time and effort and even their
money to say we’re going to start training principals, we’re going
to look to 2010. 

Do after-school programs go away if you get the longer day?

No, no, because no child’s going to sit in a classroom for sev-
en hours. We all know.  They have good instruction, and after
that you’ll have a homework program.  You have a technology
program.  You have all types of after-school programs. 

Recently, Chicago Public Schools has embraced more principal
empowerment. Do you think it’s important for schools and prin-
cipals to have more freedom?

Oh, yeah, they chart their own course, but you can’t have
someone go and chart a course that has no results for a child.  

So, within limits.

Within limits.  Everybody has limits.  The mayor has limits.
You have to be able to get a good principal who understands
how important their mission is. And it requires good, solid
teachers that are recruited.  If you don’t raise standards, children
will never meet them. 

On the flip side, there’s been a move lately to curtail community
empowerment, specifically taking away local school councils’
authority to hire principals. What are your thoughts about local
school councils? 

I think they should have a role in it, but here’s your principal
at Curie High School, done a tremendous job.  They’re throwing
her out because they don’t like her.  Unbelievable!  

DALEY’S WISH LIST

 Education as top priority

 High schools that prepare kids for
college and work

 Good, dedicated teachers



Is there a better way to use local school councils or to tap their
potential for getting parents more involved in schools?

Make sure that your child is getting a good education.  Make
sure they have homework.  Make sure they’re doing the homework.

So individually, LSC members can do more with children.

How about the children on the block?  You’ll see some kids
not going to school.  Raise an alarm.  

So, collective responsibility.

Right, right.

Switching gears a bit, what are your expectations for the next
teachers’ contract?  

Negotiate fairly and honestly with them.  We have poured
more money into infrastructure.  No other city’s done this. And
to me, everybody has responsibilities . . . because we have to
make this system a better system.

One of your goals has been to attract more middle-class families
to the public schools, and there’s been labor peace since you’ve
taken over. Now people are rumbling about a strike. Are you
concerned that middle-class families are going to get nervous,
maybe take kids out of school?

Oh, sure, definitely.  Middle-class and working-poor, yes.

Arne Duncan is going into his seventh year as CEO, longer than
most superintendents of urban school districts. What would you
look for in his successor? 

Oh, I’m not going to look for a successor.

He’s going to stay for another four years?

Yeah.  I really believe that if a person has the passion and
commitment and is willing to think out the box, they should
stay.

What is your vision for charter schools? [Are they] islands of
excellence to emulate? Or do you think there’s a possibility that
the cap can be raised and you can open as many charter schools
and contract schools as possible?

You need competition.  We’re considered one of the best
higher education systems in the world—we have competition.
But we don’t have the best in elementary and high school
because you have no competition.  That’s the issue.

The hopes were incredibly high something was going to happen
with school funding this year.

Yeah. Where are the voices of the people? Local school coun-
cils? Everybody has to be mobilized on this.  It’s not going to end
with this session.  You have to mobilize, keep mobilizing that
education funding is the key.
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JASON REBLANDO

Mayor Daley speaks about Renaissance 2010 in July 2005, at the opening of Chicago International Charter/Avalon-South Shore Campus.
Charters are a significant component of Renaissance.
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Streamline accountability
at the top, end annual beg fest

What’s it going to take for the district to
move forward? You mentioned that the
district has some issues. What are they? 

We have to make sure we have the
right levels of accountability. 

Flesh that out.

We are responsible for schools. We are
responsible for the achievement of stu-
dents. But we don’t have responsibility
for everything that happens between
here and there. We are not responsible for
who the principals are in the school. We
don’t make that selection, the local
school councils [do]. 

You want control over that?

I want to be held accountable for the
things that I’m responsible for. We need
to do what’s best for children. And in too
many cases, adults get in the way. 

What else should the district address?

We have one of the shorter school
days [and] school years in the country. It’s
frustrating. We are comparing our stu-
dents to students throughout the state
and the nation, and we’re operating with
much more limited resources. 

What would you do with a longer day? 

Some of it’s academic. Some is even
broader than that. In elementary school,
we would re-institute recess. A longer
school day would allow us to do more
things to broaden [students’] minds.

Another issue?

We are in a global society and our chil-
dren need to catch up. We need to give
them a chance to participate in society,
and we’re not. Brown v. The Board of
Education was 53 years ago. The push at
that time was integration. Today, we need
to focus on equality. 

Explain what you mean.

We have a deferred maintenance of $4.8
billion. We have some brand new build-
ings. We have some buildings that are 100
years old, some of which need a lot of work.
Children in those buildings are clearly not
getting the same level of equality as those
who might be in newer schools. Until we
can get enough resources to move every-
body up, you are going to find some dis-
parities. Compare our absolute best, top,
newest school to some other areas, you still
don’t have the same things. Some private
schools [get] huge influxes of cash. They
get the best and the finest. Our children
ultimately have to compete with them and
it’s just not equitable. 

So we’re back to funding.

It’s so fundamental.

Let’s look at the big picture. There’s a new
schools initiative, a high school initiative,
a reading initiative. There’s Preschool for
All. Where is all of this taking Chicago
Public Schools?

It’s taking us forward. If you take any
one of those, they are all build[ing] a bet-
ter system than what we had before.

How does that better system look?

All of our children are performing,
meeting or exceeding standards at
grade level in every grade. There’s ade-
quate support for all special needs.
We’re no longer talking about a dropout
rate. I don’t think they’re talking about
one in Winnetka. I don’t want to talk
about one either. 

Your goal is zero dropouts?

That’s my five-year goal. 100 percent
of our children meeting or exceeding
standards, and 100 percent of our chil-
dren graduating from high school.

Some say the district doesn’t do enough
to prevent or recover droputs. Do you
have any ideas? 

We’re focused on dropout prevention.
[A] truly holistic approach that says we
need to keep children from even consid-
ering dropping out. Success breeds suc-
cess. If we can get them learning at the
right levels early enough, engage parents
and have parents engage their children,
then we don’t worry about whether a
child will drop out. 

Looking ahead, who should be charged
with leading the district? 

Rufus Williams and Arne Duncan.
We’re the ones who are ultimately
responsible.

School superintendents and CEOs, on
average, last three to five years. Arne’s
been here for six years. Who’s next? 

Arne is the horse that we’re riding and
that’s where we are. We should all give

School Board President Rufus Williams says it’s just “not
efficient” to expect Chicago Public Schools, year after
year, to travel to Springfield and lobby for basic funding.
That time would be much better spent, he argues, getting

principals, teachers, parents and community leaders on the
same page toward providing high-quality education to every
child in the city. In an interview with Editor-in-Chief Veronica
Anderson, Williams lays out his priorities.

WILLIAMS’ WISH LIST

 Funding reform

 More top-down accountability

 All students engaged in school
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our full support to the folks who are in
place because those kinds of conversa-
tions are counter-productive.

What are your thoughts about local school
councils and communities and how they
should be involved with their schools?

I love the collaboration of parents and
teachers, administrators and communi-
ties. Whether it’s happening inside or
outside the school, we need collabora-
tion to happen.

What can it accomplish? 

It can bring more resources into the
school, more opportunities to students.
That being said, I think that there are
people who have expertise and under-
standing about what takes place in edu-
cation, and those people should be
allowed to do what works best. You know,
I was the president of an LSC.

Well, then, as a former LSC president, do
you think the School Board should make
the decisions that you were making when
you were on that council? You’re not an
educator, but you hired a principal.

Whitney Young has had three princi-
pals in its 30-year history.

So you had to just renew a contract.

Well, we evaluated the principal. I
don’t think in the time that I was there we
even got to renew the contract. I’m glad I
didn’t do that. The process of doing an
evaluation is not one that should be tak-
en lightly. It takes training to do that
effectively. I’m not convinced that every-
body gets the proper training. And even if
you take it, I’m not convinced that you
can come [away] prepared to be able to
effectively do that for what’s at stake.

What do you think is the best way to work
with councils?

Somebody would say [I’m] against
local school councils and that’s not what
I’m saying. I am saying that the responsi-
bility and the authority should go hand-
in-hand. What happens if LSCs do a bad
job? The children would suffer.

But children suffer when the School
Board or the district does a bad job.

If we have an area instructional officer
[AIO] who is consistently giving high rat-
ings to a principal who is not a good prin-
cipal, then we can do something with

that AIO. If a local school council does
the same thing, we can’t do anything. 

What would you like to see churches and
community groups do around schools?

The first thing I’d like for them to do is
appreciate the importance of education.
It should be revered. [Churches and com-
munities] may not be able to teach calcu-
lus, but they can certainly teach the ethic
of hard work and perseverance. 

How do you motivate churches and com-
munities, educators and everybody at
central office to buy into your 100 per-
cent performance goals if you don’t let
them know where things stand?

We’ve got to tell great stories. We’ve
got to tell them about people just like
them who have achieved. And we have to
show society what is real: That African-
American males are as good, and in
many cases, better than everybody else.
That’s not the story that’s being told. 

Well, I have to say that hair stood up on
the back of my neck when I saw the test
scores broken down by race and CPS
African-American students were at the
bottom. Why is that? 

We have all these children who live in
[public housing] and all they’re seeing

are people who aren’t getting any further.
At some point, if [black children] don’t
see the same opportunity or feel too
maligned, then they don’t put in the
effort that they should otherwise put in.

But how do we change that? 

The way Bill Cosby puts it is he says,
“We got to put a body on it.” That means
somebody has got to be responsible for
everybody. Every parent wants what’s
best for their child. They may not know
how to get there. But those of us who
know, have to teach them. 

How do you make that happen? 

Real Men Read was a way to take men
and put them in the faces of children and
say, “This is what a man is and this is
what a man does.” And those men, at the
same time, embrace these children.

But do those men feel responsible for the
children they read to? 

It’s happening. We had men who went
back as many times as it took to finish
reading a book with those children. One
guy would bring in stuff for them. He
would take them out. We will create pro-
grams that give an opportunity for one-
on-one relationships and develop those
relationships.

JOHN BOOZ
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‘We have a chance ... to be the
best school system in America’

What is your vision for the next few
years? What do both of you want to see? 

EASON-WATKINS: We’re committed to
ensuring that Chicago Public Schools
becomes a premier urban school district.
That means our children are progressing
at high levels, we have high-quality
instruction and the broader community
is engaged in and supportive of our work. 

DUNCAN: Our goal is to become the
best school system in America. Barbara
and I, and our team, are convinced that
not 10 years from now, but literally in the
next two years, we have a chance to do
that. We want to get the dropout rate
down absolutely as low as we can. On the
elementary side, we’re thrilled with the
number of students meeting state stan-
dards. The next challenge is to get more of
those students exceeding state standards.
We don’t want to become complacent. 

How do you motivate people and get the
public aware of the work that still needs
to be done to have kids, as you say, not
just meet standards, but exceed them? 

EASON-WATKINS: We’ve been trying to
deliver the message that even though we
have more than 60 percent of students
meeting standards, we still don’t have 100
percent. We’ve been trying to talk about
the critical issues that [affect] achieve-
ment. Our back-to-school message, for
instance, has been focused on atten-
dance. We’ve tried to emphasize that the

first day is a full day of quality instruction. 
DUNCAN: One of the joys of working

here in Chicago is that anywhere you go,
whether it’s to churches or talking to com-
munity groups or the business communi-
ty or religious leaders, everyone shares the
goal of having Chicago be the best school
system in America. Now people have dif-
ferent ideas [on how to do that], which is
healthy. Debate is great. So I don’t think we
need to continue to push that. Everyone
wants this to work.

Do you expect to see more outside groups
taking over schools, as opposed to closing
schools? 

DUNCAN: I wouldn’t consider the Acad-
emy of Urban School Leadership an out-
side group. I see it very much as a partner-
ship led by Chicago Public Schools teach-
ers rolling up their sleeves and going to

work in some of our toughest communi-
ties. As you know, Sherman Elementary
was the first school where we tried that
strategy this year. We have a great young
principal there, Lionel Allen, and that
school has made huge, huge strides. They
had almost 100 students come back who
lived in the area and had gone elsewhere
because their families weren’t comfortable
with the education at that school. We’ll look
to do other elementary schools, and we
need to look at that strategy in future years
at the high school level as well. 

Local school councils are nervous that you
want to take away their main power,
which is to pick a principal. How can the
district work better with local school
councils? 

DUNCAN: When you have over 600
schools, you have some extraordinarily
high-functioning LSCs, some LSCs in the
middle and some LSC’s, in a small hand-
ful of situations, that unfortunately are
hurting children. We had a very disturb-
ing situation happen this year [involving]
arguably one of our top four or five high
school principals, Jerryelyn Jones at
Curie High School. Somehow, that LSC
chose to terminate her contract. That
was staggering to me. Where LSC’s are
doing a great job, obviously let’s continue
that. But I can’t stand by idly when I see
great leaders and improvements being
tossed away.  

Some parents say they’re not so much
interested in choice as in having a good
neighborhood school. How do you recon-
cile those two views? 

DUNCAN: I think it has a little bit to do
with the age of children. When children are
in elementary school, you want a great
local neighborhood school. That equation
changes a bit at the high school level. As
your children get older, you know what
their skills and interests are, and having a
diversity of options makes sense. 

A
major focus for CEO Arne Duncan and Chief Education
Officer Barbara Eason-Watkins is to provide training and
support for principals and teachers. Duncan and Eason-
Watkins talked with Deputy Editor Lorraine Forte about their

vision for CPS on the August 12 edition of “City Voices,” the monthly
radio show broadcast on WNUA, 95.5 FM. Following are excerpts
from the show. An extended version of the transcript and an MP3 file
of the broadcast are available at www.catalyst-chicago.org.

DUNCAN’S WISH LIST

 Great principals and teachers

 More funding

 Longer school day

EASON-WATKINS’ WISH LIST

 High-quality instruction

 More after-school programs

 Better attendance
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A critical issue, though, even with older
kids, is getting to school. Traveling across
the city can be dangerous. What can the
district do to make it safer? 

DUNCAN: That’s obviously something
not just we as a district, but we as a soci-
ety need to do. We have to continue to
work with the police department and
[community policing] programs. We’re
trying to do more with ministers to
ensure safe passage of students to and
from school. The number of students
that were killed this year is absolutely
tragic. It was, by far, the hardest thing any
of us had to deal with. 

You had principals go to Harvard and the
University of Virginia for extensive train-
ing this summer. How do you want to
develop principals as leaders? 

EASON-WATKINS: We have over 150
new principals this year. For the first
time, we have leadership coaches for all
of our new principals. These are retired
principals who are coming in to support
our newcomers. All of our new princi-
pals have been part of a week-long lead-
ership program. We’ve had our opera-
tions departments working with them.
We’ve offered a lot of principal work-
shops over the summer. We’re very
pleased with the partnership we’ve had
with Harvard [the Public Education

Leadership Project at Harvard Universi-
ty]. The University of Virginia has been
supporting our turnaround schools.
[That program] doesn’t just involve the
principal—it’s for the school leadership
team and that includes parents.

How did that work? 

EASON-WATKINS: The leadership
teams went to the University of Virginia
and they’re going to have a follow-up
retreat here. The goal is to ensure that
everyone’s on the same page and they’re
all working together. 

Mayor Daley has said a longer school day
is a priority for him. What are some of the
ways to use an extended day?

EASON-WATKINS: Clearly, many of our
students still need to have additional
time to focus on the basics—reading and
mathematics. But beyond that, it’s criti-
cal that our children have opportunities
such as the robotics program that was
part of our summer school. We need to
make sure that our children have a vari-
ety of enrichment opportunities.

The district has more teachers who are
National Board certified. How do you get
those teachers to have an impact on the
whole school? 

EASON-WATKINS: In many cases, our

National Board certified teachers are
working in turnaround schools. They can
use their leadership to help improve the
performance of other teachers in the
building. More broadly, we are working
to ensure that all of our teachers improve
their practice. We had 2,000 teachers par-
ticipate in a weeklong training for our
new core literacy program. This morning,
I attended a Striving Readers workshop
[with] 500 teachers working on the mid-
dle school curriculum. About 400 teach-
ers who started [math and science train-
ing] last fall are continuing their work
with various universities. 

Arne, you’ve been here six years, going
into your seventh year. Are you going
anywhere any time soon? 

DUNCAN: No, absolutely not. I’m in this
for the long haul. Part of the reason public
education struggles is because there’s so
much dramatic turnover. Barbara and I
can’t begin to do this alone. Whether it’s
the administrative team, principals,
teachers, local school council members—
it takes all of us working extraordinarily
hard. This is much bigger than education.
We’re really trying to reverse or end pover-
ty—85 percent of our students live in
poverty. We all need to continue to work to
change our students’ lives through great
educational opportunities. 

JASON REBLANDO
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From the front lines

Vanessa Johnson
HIGH SCHOOL ENGLISH TEACHER

Johnson, who is involved with the High
School Transformation Project at Carver
Military Academy, says CPS needs to create
good middle schools because freshmen
aren’t academically ready for high school
and have never juggled multiple classes.

WHAT TEACHERS NEED 
Time. You can’t pull a rabbit out of a hat.

You need time to sit down and hash out
lesson plans or interdisciplinary projects.

WHAT KIDS NEED
If you’ve got a kid who can’t read and

he’s 15, maybe coming to high school a
year late, that kid is frustrated. Counselors
are overworked and can’t work with kids on
a regular basis. My seniors ran around all
year looking for their senior counselor,

who was never in her office. [Kids need]
support, not only from teachers but [auxil-
iary] staff. Also, we were supposed to have
a computer lab open, with staff to monitor
it, but it didn’t happen. Kids need the
administrative staff to look at the big pic-
ture and make sure things are in place for
them. After all, that’s what we’re there for.

AFTER-SCHOOL ACCESS
We have photography, dance, comput-

er classes. Unfortunately, there’s no CTA
stop in front of our building, so kids say, “I
can’t stay because I don’t have a ride.” I was
talking to someone about programs on the
North Side, and there’s nothing on the far
South Side that’s equivalent. Our kids can’t
get to the North Side, especially if they only
have $2 in their pocket. Programs [should]
be in community centers kids can get to.

SCHOOL EQUITY
We’re supposed to be a college prep

school, but our AVID [college readiness]
program is gone and we only have one
Advanced Placement class. In schools
like Whitney Young or Gwendolyn
Brooks, practically every senior is taking
an AP class. Shouldn’t all these schools
have pretty much the same programs? 

WANTED: TRUANT OFFICERS
In my freshman classes, a couple of

kids just dropped off the radar. Where are
they going at 13, 14? You have kids, even in
elementary school, who [disappear for] a
whole week. We need truant officers.

THE NEXT CEO
[He or she] should be an educator who

has had experience in the classroom and
has been a principal. [They] should know
what it’s like from the bottom up. 

Solving problems such as making schools safer and cutting the
dropout rate will take input from those on the front lines in
schools—parents, teachers and community activists. Here’s
what parents, a veteran teacher and a leader from one of the

city’s most vocal community groups told Catalyst Chicago about the
direction CPS needs to take in the coming years. Extended versions
can be found online at www.catalyst-chicago.org.

PHOTOS BY JON LOWENSTEIN AND JASON REBLANDO 

Dorothy McGhee
HIGH SCHOOL PARENT, ACTIVIST

McGhee’s sons attend the University of
Chicago Charter High at Wadsworth and
DuSable Leadership Academy. “My main
concern is that they could maneuver safely,
get to school and back home without getting
killed,” says McGhee, a parent leader with
Grand Boulevard Federation. “I’ve had to
work extra hard to get something that should
be natural: a high-quality education.”

MAKING SCHOOLS SAFER
[CPS] has to be aware of what’s hap-

pening—what gangs are thriving, where
these gangs are located. If they don’t have
the resources to deal with the problem,
reach out to professionals. Conflict resolu-
tion is important. Some kids are not
taught at home how to deal with certain
situations and they tend to lash out.

OPEN DOOR POLICY
Feeling welcome is key [to parent partic-

ipation]. I’ve experienced schools that have
security guards and it’s like you’re trying to
see the president. I’ve been able to talk my
way into buildings. But parents who aren’t
able to do that should still have that right. 

GETTING INTO NEW SCHOOLS 
Here’s why [help is needed]: I was in a

school and an older lady came in and said,
“I understand that I can get an application
at this school for my grandchild to go to a
charter.” The person at the desk told her,
“I’m sorry, we don’t have any.” I pulled the
lady to the side and told her to wait, and I
went over and asked for an application. I
received one. If you’re not able to speak for
yourself, sometimes you’re left out.
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Maria Guzman
PARENT, ACTIVIST

Lack of communication between schools
hurts children, says Guzman, a parent
leader with the Greater Albany Park Educa-
tion Coalition and the mother of five chil-
dren, including three CPS graduates now in
college.“If schools aren’t giving information
about getting from elementary to high
school, or from high school to college, you
don’t know your options,” she says.

KEEPING KIDS SAFE 
Schools wait for something big to hap-

pen. If a kid says, “He’s threatening me,”
they say, “Ignore it as long as he doesn’t
touch you.” If they actually did something
about it [earlier], that would help.

COMMUNICATING WITH PARENTS
E-mail is good. The principal at North

River gives out his e-mail so parents can
communicate with him on their time and
he can answer them when he’s not busy. At
Roosevelt, my son’s teachers e-mailed me
to tell me how he was doing. If there was a
problem, they let me know. 

SCHOOL CHOICE
People shouldn’t have to go out of their

neighborhood. 

WHY KIDS DROP OUT
A lot of the time it’s the way the teachers

treat kids. They tell them, “If you make it,
you make it; if you don’t, you don’t.” They
need find out why he isn’t learning. Some-
times kids need someone to talk to and
they don’t have anyone because there are
problems at home. If the teachers aren’t
there to help them out, who’s going to?

Lynn Morton
COMMUNITY ACTIVIST, PARENT

Morton, co-chair of the group POWER-PAC,
says the transition to high school is trau-
matic for too many youngsters. “One solu-
tion that we talked about is exactly what
Vanessa said—[good] middle schools.” Mor-
ton also says community groups need to
spend more time volunteering in schools.
CPS should get the community more
involved in community schools programs.

WORKING WITH CPS
CPS is a maze. You may start out talking

to one person, but then all of a sudden
they’ve created a committee, or you’re sent
to another department and you have to
make four or five phone calls to find out who
to talk to. Or CPS may say, “OK, we have your
suggestions. We don’t need to talk to you
anymore.” Then you have to maneuver to
get back in on the conversation. 

AUSTIN SHUTDOWN
It’s had a trickle-down effect. Now we

need another middle school. Michele Clark
and Frederick Douglass are being turned
into high schools, [which] neither one was
built to be. They’re cramming big kids into a
teeny, tiny building. 

THE FUTURE OF LSCS
I don’t know if we’ll have local school

councils in 10 years. I see them not func-
tioning the way that they should. Often
they’re a rubber stamp for the principal.

THE NEXT CEO
I would love to see an educator. I would

also love to be able to vote on the School
Board. Let them sell themselves to me.

Janette Beaton
ELEMENTARY SCHOOL PARENT, ACTIVIST
Beaton has a daughter at Haines Elementary
in Chinatown and is a parent leader for the
Grand Boulevard Federation. She believes
neighborhood gentrification has a major
impact on education.“If you’re a parent con-
cerned about housing, it’s hard to concen-
trate on [your child’s] education,” she says.

IMPROVING COMMUNICATION WITH PARENTS
We need a hotline that you can call and

say, “Look, this is what’s going on in my
school, how can you help me?”

NO EXTENDED DAY
What’s the purpose of keeping kids

longer if we have a system that’s not work-
ing educationally? We’re constantly talking
about test scores but I don’t know if it’s the
time that they’re in school versus having
quality teachers. Students need the break. 

ASSESSING RENAISSANCE 2010
Now there’s competition between char-

ters and neighborhood schools to get the
best kids. Schools are fighting for high-
scoring students, but nobody is really fight-
ing to educate children. Why doesn’t the
district work within the existing schools? 

CUTTING DROPOUTS
We make assumptions, but go find those

children and ask them why they quit. Did
they move? Was it a gang problem? A vio-
lence or safety issue? All of that comes into
play when you’re traveling from point A to
point B trying to get to school. You drop out
because you give up, because you cannot
get to school. That’s because you can’t auto-
matically go to your neighborhood school. 
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GUEST COLUMN/ MICHAEL KLONSKY

Too few cooks in school reform

I
have been working in and with
Chicago’s public high schools and
Chicago’s small schools move-
ment for the past 20 years. It is

ironic that since the start of Mayor
Daley’s Renaissance 2010 initiative,
no one connected with the School
Board, CPS leadership or education
foundations has asked my opinion
about small schools or anything else.

I’m not complaining. Our Small
Schools Workshop has been busy, and
I have had plenty to do in school dis-
tricts around the country. But I am
making a point about the narrow base
of Chicago school reform these days. 

There are lots of folks at the top,
talking to each other. Critical views
don’t seem to be held in high regard
on Clark Street. Sounds a lot like
Pennsylvania Avenue. All you have to
do is read the Ren10 website. CPS cul-
ture has become a fantasyland where
things are always moving forward,
test scores continually rising and
everyone feels good about it. What a
far cry from the days just after the
1988 reforms, when researchers
flocked to Chicago and there was live-
ly debate and district transparency. 

It was not so long ago that Chicago
had a broad and vibrant school
reform coalition that spanned ideo-
logical lines and included large, active
parent organizations, reformers in the
teachers union, business groups, uni-
versity researchers and community-
based organizations. Decisions were
made democratically—maybe more
democratically for some than others.

That coalition helped take CPS
from the bottom (remember Bill Ben-
nett’s speech?) to near the top of large
urban school systems. Hundreds of
schools made significant, measurable
improvements in a relatively short
time, as research by Designs for
Change and the Consortium on
Chicago School Reform shows. 

Today that coalition is long gone.
It’s been replaced by a small group of
political insiders and business
cronies gathered around the Civic
Committee, who seem to make all
the important decisions. And when
those decisions go south—arbitrary
school closings mainly in black com-
munities, for instance, that led to
increased violence at high schools
like Wells—there is zero accountabil-
ity. The district just moves on to the
next big idea in reform: High School
Transformation with its pre-pack-
aged curriculum; charter schools,
which are sprouting faster than Star-
bucks or Walgreen’s. 

When Renaissance 2010 was first
announced, we at the Small Schools
Workshop were excited. We had
encouraged the Gates Foundation to
come to Chicago to support what we
thought was going to be a flowering
of teacher- and community-empow-
ering small schools. We had envi-
sioned that these new small schools
would be models of democratic
schooling, open to all students,
equipped with cutting-edge technol-
ogy and staffed with excellent, highly
skilled teachers and principals. The

neediest kids, including special edu-
cation and English language learn-
ers, would be served. 

In other words, we thought Chica-
go’s new and restructured schools
would be built on the strong founda-
tion already established in 1988, one
of the most radical and democratic
school reform efforts in the nation—
a real renaissance for Chicago. 

Boy, were we wrong.
Instead, it seems that Schools CEO

Arne Duncan and the board have tak-
en their cue from the test-crazy No
Child Left Behind crew in Washington
and the privatization folks here who
seem more interested in top-down
reform, busting unions and eroding
public space than in transforming our
factory-model high schools. What a
shame! What a waste of potential and
local resources!

My hope for the future lies in the
creation of a new, broad-based
reform coalition and a new school
reform strategy aimed at new small
schools and charter schools with
strong community organizations
and empowered teachers to support
them. By empowered, I mean teach-
ers who have collective-bargaining
rights and who are not banned from
joining the existing teachers union
as they are now. 

There are interesting things along
those lines, happening in Los Ange-
les with Green Dot charters, and in
Boston with the pilot schools, that
Chicago should be looking at. An
expansion of a federal grant initiative
that creates smaller learning com-
munities would also be beneficial. 

Despite these problems, there are
a number of exciting things happen-
ing in Chicago’s public schools. 

An educator and small schools consultant argues for a revival of

broad-based coalitions of reform-minded union teachers and leaders

Michael Klon-
sky is a founder
and director of

the Small
Schools Work-

shop and a pro-
fessor of educa-

tion at Nova
Southeastern

University. He is
a consultant to

Miami/Dade
and other

urban school
districts on high

school restruc-
turing, and

author of
“Small Schools:

The Numbers
Tell a Story.” Continued on page 19
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GUEST COLUMN/ VIVIAN LOSETH

Reading, writing … and relationships

C
hicago Public Schools leaders
and those on the front line
should be commended for
progress they have made so far

in a number of areas. Yet historically
and now, reform efforts have a scat-
tered or a single-minded focus rather
than a systemic approach. High-
stakes testing, teacher retention,
school leadership, the achievement
gap, violence prevention, truancy and
a host of revamped instructional pro-
grams are all targeted reforms that
have made improvements but were
not pulled together to ensure all
efforts were aimed at common goals. 

Other approaches to teaching
and learning unify these different
areas. Youth Guidance, a social serv-
ice agency in Chicago, has imple-
mented one such approach, devel-
oped by James Comer at the Yale
Child Study Center. The School
Development Program combines
high-quality instruction with efforts
designed to cultivate positive rela-
tionships between teachers, princi-
pals, students and their families. 

In 2003, the Illinois State Board of
Education recognized the impor-
tance of developing non-academic
skills when it introduced standards
for social and emotional learning.
Although the initiative is mandated
by the state, CPS has yet to fully
implement it. And still missing from
the state’s prescribed approach is the
recognition of the power of relation-
ships and the cogent application of a
developmental framework. 

There is plenty of evidence to back
up the vital role relationships play in
schools. A MetLife survey asked
teachers to rank their three greatest
challenges; they listed the following:

communicating with parents, main-
taining order and discipline in the
classroom, and getting support from
principals and colleagues. All of these
are relationship concerns. 

In the book, “Trust in Schools,”
Anthony Bryk draws on longitudinal
surveys and in-depth interviews to
assess how effective social relation-
ships, or relational trust, as he calls
it, impact students’ social develop-
ment and academic progress. Good
rapport with students is a resource
for teaching. Teachers need parental
support to help motivate and
engage children. Principals need
teachers’ cooperative efforts to
maintain order and model a positive
image of the school. And teachers
must cooperate with each other to
sustain a coherent instructional pro-
gram. All of these examples of rela-
tional trust are essential elements in
high-functioning schools. 

At Youth Guidance, facilitating
relational trust is an integral part of
the work we do in Chicago’s public
schools. A 5th-grade teacher in one
school refused to take students to
the school library because she did
not like the librarian. An assistant
principal in another school respond-
ed to the principal only when the
principal made direct requests.
Along the same lines, students rou-
tinely tell us which teachers don’t
like each other and which ones do,
including who’s dating whom. They
tell us which students are favored by
certain teachers, which security
guards mistreat them, which stu-
dents bully them and which teach-
ers are the best educators. 

Problematic relationships among
school stakeholders can undermine

any reform effort. Most of us are
aware that large numbers of children
are dealing with social and emotion-
al challenges and that those chal-
lenges hinder their success in school
and in life. Yet learning is a socially
interactive process. Positive student-
teacher relationships are critical to
the learning process. 

We can no longer afford to hold
on to the myth that we made it on
our own. Educators must see them-
selves as “child-rearers” in partner-
ship with parents. We must help par-
ents understand and reinforce what
we have learned from experience
and research: that how children are
raised greatly influences how they
develop and learn. Just as our class-
rooms must continue to move away
from isolated teaching in stand-
alone classrooms, we must combine
high-quality instructional practices
with a school culture that is fair,
equitable, and instructionally and
developmentally relevant.

Now it’s time for Mayor Daley,
education leaders, policy makers
and the general public to pay more
attention to this underlying cause of
public schools’ failure. 

We must consider new roles for
social workers, who can facilitate
creating positive relationships
throughout the school building, who
can incorporate principles of child
development to promote students’
academic success and social-emo-
tional well being. Social workers
must be key members of school
administrative teams.

What would happen if there were
a districtwide focus on relationships
and child development? What would
happen if people who understand
the intricacies of human behavior
were included in schools’ decision-
making process? 

If the district takes these steps
seriously, Chicago will be the best
school system in the country.

A social worker and child development specialist says the most

important ‘R’ in education can’t be found inside books

Vivian Loseth is
the executive

director of
Youth Guid-
ance, a non-
profit social

service agency,
and the director

of the Chicago
Comer School
Development

Program.
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GUEST COLUMN/ MARTIN KOLDYKE

Doing good over the long haul

W
hen one approaches school
reform you can stay at the
wading pool level or dive
into the deep end. Either

way you’re engaged. But the deeper
you go, the closer you come to the
intractable problems in the neighbor-
hoods, where for generations schools
have been failing and kids drowning.

I’ve certainly been at the wading
pool level. But gradually over the last
25 years, I’ve realized that meaning-
ful change will come only when tal-
ented professional educators are giv-
en the freedom and opportunity to
truly change the circumstances for
children in public schools. 

The real heavy lifting is not done
by do gooders like me. It must be
done by extraordinary principals,
assistant principals, and teachers
who have talent and training. Too
few of us actually have an opportuni-
ty to work with talented educators
who can make it happen at the
school level. The work is harder, it’s
dirtier, and it’s not as much fun. 

After generations of deprivation,
these kids have learned how to sur-
vive in a world that lies to them.
They’ve seen people come and go,
and their eyes just glaze over. Who
can blame them? They’ve seen it too
often. But when you see the real thing
happening with professionals like
Jarvis Sanford and his staff at Dodge,
then you know you’re backing people
who will make a real difference. 

Here’s an example of misguided
activity on my part. Not that many
years ago, I had an idea to improve
Englewood High School—one of the
city’s worst—through a combina-
tion of curricular enhancement,
such as athletics, music and so forth.
I said to then-CEO Paul Vallas that if
he found a good principal, I would
raise the money for music, athletics

and other after-school activities.
Well that was an incredibly well

meaning, but naïve idea. We did add
some surface things, but the principal
was not up to it, other leadership was
not strong, and there were far too few
teachers who were really devoted to
change. I could show up at a football
game, and parents would cheer. But
nothing was happening at Engle-
wood. Maybe just a better football
team. The school remained a mess.

So beware of the do-gooder who
hasn’t learned the hard lessons of
what it takes to change an elemen-
tary school or a high school. It
requires a major infusion of men and
women who are trained and deeply
committed to working with those
kids over a five-, ten-year period to
change the dynamic and the culture
of that school.

Smarter people than I might have
seen from the beginning that this was
the correct approach. Looking back, I
would have been far more efficient,
more far-sighted and would have lis-
tened more carefully to smart, expe-
rienced principals and teachers. It
took me a long time to get there. 

Everybody counts Golden Apple as
a success. I do too. Most Chicagoans
know about the 10 teachers awarded
each year. Less well known is that the
Golden Apple Scholars program grad-
uates 125 young people each year
from college who are mentored by
Golden Apple teachers and dedicated
and committed to teaching in schools
of need for at least five years. Teachers
for Chicago was my first attempt at
teacher training. We were trying to
capture mid-career people, bring
them into schools and train them. It
was a good idea at the time., but until
it evolved into the Academy for Urban
School Leadership (AUSL) of today, it
was a weak sister, a mere shadow. But

we didn’t know any better. 
Then there was LAUNCH, the

principal training program. It was
not very effective and needs to be
revitalized or replaced. The district
no longer supports it, but surely
there must be an initiative that is
capable of training 40 or 50 principal
candidates each year. 

Those years of dabbling at Engle-
wood and starting and stopping
Teachers for Chicago gradually led to
creation of an entity that would do a
first-rate, thorough job of training
men and women as teachers, and
then finding a way to place them at
disadvantaged schools. That then led
to the idea of turnaround schools.
Years ago, we talked to Arne Duncan
and asked if he was willing to consider
a conversion strategy. His leadership
has given AUSL the opportunity to
create turnaround schools in Chica-
go’s most disadvantaged situations.
Sherman was the first such turn-
around school staffed by Residents
trained by AUSL together with a group
of master teachers. Harvard, the sec-
ond such school, will open in Septem-
ber. We expect a steady stream of ele-
mentary and high schools to follow in
this pattern. All schools will be staffed
by mentor teacher leaders and AUSL
trained Residents.

The biggest challenge has been
getting everyone to come together to
make the American dream come
alive for these kids and not wasting
time fighting with each other about
whether it’s better to be a contract
school or a charter or this or that. As
long as they’re staffed with well-
trained men and women, they will
show the way to real change.

There’s a plan that says the bot-
tom 100 schools in Chicago must not
be allowed to prevail. We must attack
those schools and see to it that life for
those kids is simply better. That they
are well educated. That they can read
and compute. That they understand

How outside volunteers can help schools make lasting change

Martin “Mike” J.
Koldyke is

founder and
chairman of the

Academy for
Urban School

Leadership,
which manages

six elementary
schools and two

high schools.
Koldyke also cre-
ated the Golden

Apple Awards for
outstanding

Chicago Public
School teachers.
He is the retired

founder of Fron-
tenac Co., a ven-
ture capital firm.
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their history and are eager to go on to
high school, not waiting to drop out. 

As good as district leaders are in
Chicago—and there is positive move-
ment—they are so beset with day-to-
day problems and outside criticisms
that, politically, they are forced to talk
about successes. That’s human nature.
But by the same token, we have to
draw lines in the sand. Mayor Daley is
drawing those lines. One of those lines
must be raising the high school gradu-
ation rate to 80 percent or 90 percent. 

Chicago has been fortunate
among big American cities to have a
unique civic culture, but today, busi-
ness people are so committed to suc-
cess in their businesses, they really
don’t have a lot of time to devote to
outside activities, particularly not for a
hands-on effort. We need to look to
retired businessmen and women or
people who have achieved success
and can stop doing what they’re doing
to look for new avenues for their expe-
riences and talents . 

For these people to make a real dif-
ference in schools, they need to be
briefed on the essential elements that
can change a school and change a
neighborhood. They’ve got to listen to
educators and people who are doing a
good job in secondary schools having
to do with job readiness. What does it
take for a kid to be job ready in today’s
world? I don’t think we yet have a good
fix on that in Chicago. Businessmen

helping Chicago Public Schools could
do a hell of a job. 

If there were 10 more business
people deeply involved in improving
public education, I think that you’d
find a fair number of high schools
would be performing better.

As far as improving schools goes,
we’re about one third of the way to the
finish line. We’ve got to get this Gover-
nor to raise more money for schools.
At a time like this, a no-tax increase
pledge is ludicrous. We’ve got to have
more money. Job readiness programs

don’t happen without thoughtful
expenditure. Curricular enhance-
ment—whether it’s dance or music or
drama or athletics or whatever—is
necessary, too. Starting in 3rd and 4th
grade, it’s important to capture kids,
to get them hooked. When I was in
high school I didn’t care a whole lot
about algebra, but I knew if I didn’t
show up for class I wasn’t going to
make the baseball team.

Three things must be on Chicago
Public Schools’ agenda going forward:
principal recruitment and training,
teacher quality and school turn-
arounds. In a good year, New Leaders

for New Schools trains about 20 prin-
cipal candidates in Chicago and the
doctoral program at the University of
Illinois-Chicago trains another 15. 

We have to consciously prepare
literally hundreds of men and women
for work in our most demanding
schools. And frankly, what I’ve
learned is that it takes a yearlong pro-
gram like the Academy for Urban
School Leadership to accomplish
this, and this General Assembly has
got to be prepared to raise more mon-
ey for such quality programs.

Last, we must execute more school
turnarounds. Whether they’re man-
aged by AUSL or several other vendors,
we must have a conscious effort to
turn around those lowest-performing
75 elementaries and 20 high schools.
For the next decade, that should be
the highest priority for CPS.

Our team at the Academy for
Urban School Leadership is looking
to take on up to 15 more elemen-
taries and four more high schools. I
think CPS must also turn to Noble
Street, Perspectives, San Miguel’s
Catalyst and others to manage future
turnaround schools. 

New small high schools and
career academies, such as the soon-
to-be-opened Austin Polytech (not a
charter) offer great potential for
neighborhoods trying to rebound
from economic devastation and iso-
lation. The new Little Village High
School, the result of powerful organ-
izing by parents and community
activists, holds promise as a model of
community-based transformation.
Some of the small schools that
opened a decade ago are still manag-
ing to survive bureaucratic interfer-
ence and have emerged with strong
academic programs intact. 

But sustaining these promising
programs in the current environ-

ment will be difficult. Continued
school closings, federal testing mad-
ness and a disproportionate share of
district funds earmarked for charters
and politically connected after-
school providers will make the going
difficult for small schoolers. 

My hope, as always, is that the best
reform will be the result of an engaged
community, along with teachers
pushing for change from below.
Regime change in Washington in 2008
and radical changes to No Child Left
Behind, may ease the testing pressure
and help Arne Duncan’s team get back
on the right road. A solid alternative
reform initiative on the part of the
CTU in partnership with Green Dot
and/or the pilot schools could help
turn things around.

If there were 10 more business people deeply involved in improving

public education, I think that you’d find a fair number of high schools

would be performing better.

KLONSKY continued from page 16 What do you think?
What will it will take for schools

to rise to the next level?

 District leaders say more money and
greater accountability.

 Activists say more opportunities for
community participation.

 A teacher wants more time.

 Parents want more openness and
responsiveness from school workers.

Go to www.catalyst-chicago.org
and join the discussion.

(Click on the “What do you think?” graphic.)



By John Myers

W
hen a vote to authorize a work-
er’s compensation settlement
came before Mayor Richard
Daley’s handpicked School

Board back in April, the trustees did
something unique—they split their vote.

The 5-2 decision marked the third time
in 12 years that the Board’s members dis-
agreed on the record. What’s more, not
one split decision has dealt with educa-
tional matters, but rather contracts for
food services and wireless networking.

That’s thousands of unanimous votes
since 1995, the year Mayor Daley
replaced a School Board nominated by a
grassroots committee with today’s cor-
porate-like oversight body. There was
nary a peep of public debate over con-
troversial measures like school closings
as trustees cast the final say on budgets,
policy and business affairs for Chicago
Public Schools.

“They pretty much are a rubber stamp
Board,” says Don Moore, founder and
executive director of Designs for Change,
which supports local school councils.

He, like many early school reform
advocates, recalls a more accessible
School Board, before Daley’s takeover,
that held informal committee hearings to
hammer out agreements on schools. 

Those are no more. Today’s trustees fol-
low lockstep the chain of command that
starts with the mayor, his anointed board
president and chief executive officer. 

Those who support mayoral control of
public schools, which is catching on
nationally, say this arrangement works
best, with top-down leadership making
crystal clear who’s accountable for schools.

A NATIONAL MODEL
Daley has appointed trustees directly

ever since Republican lawmakers agreed
12 years ago to give him control over a
financially wracked and underachieving
school district. It was just enough rope,
some surmised back then, for Daley to
hang himself. 

But labor peace and balanced budgets
followed, with test scores and graduation
rates inching up. 

Taking cues from Chicago and Boston,
other urban districts have followed suit,
changing the way school boards are select-
ed—scrapping those that are elected, for
instance—and granting more authority to
mayors and sometimes governors. 

It’s happened in Cleveland, New York,
Philadelphia and Providence. More
recently, Washington, D.C.’s Mayor Adri-
an Fenty took the reins. 

A similar measure, however, ran

aground in Los Angeles when courts
rejected a state law that would have put
Mayor Antonio Villaraigosa in charge.

The National School Boards Associa-
tion supported that decision and has
called on mayors to limit school district
power grabs to non-educational issues
such as poverty and neighborhood safety. 

Anne Bryant, the group’s executive
director, disapproves of mayoral
takeovers in Los Angeles, New York and
D.C., which have taken away budget
oversight and other authority from
boards while offering little or no opportu-
nity for community input. She stops
short, however, of condemning mayoral
control, noting that no credible research
links improved student learning with
either appointed or elected outfits. 

The crux of good school governance is
clear goal setting and a plan of attack,
says Bryant. She’s seen that in Norfolk,
Va., where the board is elected; in Boston,
where a nominating committee screens
candidates for the mayor; and Chicago,
where the mayor has complete say. 

Greg Richmond, who spearheaded
Chicago’s charter movement until he
founded a national group of charter
authorizers, says the stability of Chicago’s
School Board has led to improved test
scores and graduation rates. School sys-
tems across the country go through con-
stant changes in leadership and become
unglued from their reform agendas, he
notes. 

“You cannot effectively implement
improvements when you’re here today
and gone tomorrow,” Richmond adds.

A MEETING WITH THE PRESIDENT
In Chicago, the chain of command

starts with the mayor, who is close to set-
ting a record as the city’s longest-serving
top official. He handpicks the School

20 Catalyst Chicago September 2007

Updates
Rubber stamp or glue?
Mayor Daley’s School Board usually votes in lockstep, but some say its stability has helped reform

PERKS AND DUTIES
In 1995, Mayor Daley appointed five

trustees to the then-new Chicago School
Reform Board. Attorney Gery Chico was
tapped as the body’s first president.

Since then, the official name of the board
has changed (now it’s the Board of Education)
and it expanded in 1999 to seven members.
While the Board’s duties largely remain the
same, its powers technically expanded to
include selecting officers—the president and
vice president—and naming the CEO.

Essentially volunteers, trustees attend
monthly meetings (part public, part closed-
door executive session) to set policy and stan-
dards and cast final say over budgets and busi-
ness dealings. They get reimbursed for dis-
trict-related expenses up to $1,000 a month;
the board president up to $1,600 a month.

For more information about the trustees, go
to www.catalyst-chicago.org.
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Board trustees, who sign off on the may-
or’s pick for chief executive officer, and,
technically, choose amongst themselves
who will serve as Board president and
vice president. 

Next up is Board President Rufus
Williams, who is the Board’s public face
and gatekeeper. No policy or matter of
business comes before the trustees for a
vote unless Williams has approved it first.
A week before the Board’s monthly meet-
ings, Williams presides over what are
called “the president’s briefings”—all-day
question-and-answer sessions with
school officials that some insiders have
described as “brutal.” 

As many as 80 district employees pack
a large meeting room at central office,
vying for a place on the School Board
agenda to, say, grant charters or fund a
new reading program. Staffers make pre-
sentations under close scrutiny by
Williams, who, since his appointment a
year ago, has led particularly grueling
sessions as he learns the ropes, say offi-
cials who have attended those meetings. 

Area instructional officers are regular-
ly called on the carpet at these briefings.
At each session, two AIOs run through
test scores and attendance data in their
areas and then are grilled by Williams on
how they plan to step up the game and

address the achievement gap. 
“Word is out,” says one school official,

that Williams expects AIOs to thoroughly
know the numbers and be ready to
explain any shortcomings.

“It’s the most comprehensive screen-
ing and vetting mechanism,” notes Rich-
mond, who often ran the gauntlet when
he was in charge of overseeing the dis-
trict’s charter schools. “The rest of the
Board relies greatly on the president.” 

On rare occasions, other trustees join
briefings. LaSalle Bank President Nor-
man Bobins keeps an eye on bond deals.
Alberto Carrero is interested in Renais-
sance 2010 and making sure the new
schools help relieve overcrowding in Lati-
no neighborhoods, notes Richmond. 

TAPPED FOR EXPERTISE
Outside of the president’s briefings,

Board trustees run interference for the
district on matters ranging from student
health to financial planning.

Banker and former trustee Gene Saf-
fold, for example, lent a hand in the dis-
trict’s construction bonding during his
10-year appointment. Far beyond giving
advice, Saffold himself would present the
district’s plans before credit ratings
boards, notes Joseph O’Keefe, a senior
analyst at Fitch Ratings’ Chicago office. 

Trustee Tariq Butt, a professor of
medicine, weighs in on school immu-
nization programs. Clare Muñana has
put her tech and financial skills to work
helping the district develop new data
management systems. 

Catalyst Chicago requested interviews
with the district’s trustees to gain insight
about their views on school reform and
how members relate to one another,
especially during closed-door “executive
sessions,” which precede rapid-fire vot-
ing on monthly agenda items.

Steve Washington, chief of staff to
Board President Rufus Williams, declined
to make trustees available for interviews,
and trustees contacted by Catalyst did
not return calls. (Williams did sit for an
interview for this month’s cover story. See
page 10.)

Mayoral appointees have their share
of political ties to City Hall. Former mem-
ber Sharon Gist Gilliam was tapped to
run the beleaguered Chicago Housing
Authority. Avis LaVelle ran the mayor’s re-
election campaign in 1999. Former Board
President Michael Scott and current
trustee Roxanne Ward both earned polit-
ical stripes in the city’s Park District. 

And most are connected to the busi-
ness-oriented school reform community,
particularly the Civic Committee of the
Commercial Club of Chicago, the Chica-
go Public Education Fund and the
Renaissance Schools Fund. 

Still, Moore of Designs for Change
says the Board needs to be more respon-
sive to community needs.

After hearing public testimony, the
board generally meets behind closed doors
in executive session, and then they come
out and approve most issues on the agen-
da, Moore explains. That suggests that the
Board “may be discussing issues in execu-
tive session that, by law, they should be dis-
cussing in public,” he contends.

Moore concedes that the Board struc-
ture predating Daley’s takeover had
problems, especially its “unwieldy”
selection process. But community
groups had access. 

Today, he says, “the only opportunity
to have any input comes in those two-
minute statements, and by that time, the
Board has decided what it’s going to do.”

And nearly every time, it’s unanimous..

To contact John Myers, call (312) 673-3874 or e-mail
myers@catalyst-chicago.org.

JOHN BOOZ

President Rufus Williams listens to Vice President Clare Muñana during the School Board’s
June meeting. The president, rather than the other six trustees, typically responds to community
concerns during the public speaking portion of the Board’s monthly meeting.



By Debra Williams

I
n a new, state-of-the-art community
center near 69th and Sangamon in
Englewood, slots for early childhood
programs are going begging.
By mid-August, only four of 34 slots in

the half-day Head Start were spoken for,
and only six of 20 slots in the full-day pro-
gram. The center has applied for two
Preschool for All classes, and needs to fill
those as well. 

“We are shocked that we are having
trouble filling our slots,” says Leon Den-
ton, who oversees the child care pro-
grams and is waging a door-to-door cam-
paign in the African-American commu-
nity to find eligible children. 

Meanwhile, a few miles north at the El
Hogar Del Nino child care center in Little
Village, slots are at a premium. 

“In 2000 we opened a new center and
all our slots were filled before the doors
were opened,” says Director Jane Garza,
whose center has eight Preschool for All
classrooms and a waiting list of 300 fami-
lies. “We get applications from every-
where,” she adds, noting that centers in
other Latino communities such as near-
by Pilsen are in a similar situation.

The bottom line is the same in both
communities: Needy children are going
without the benefits of early education.
According to the Chapin Hall Center for
Children, an estimated 15,000 low-income
children in Chicago between the ages of 3
and 5 are not enrolled in preschool.

But the barriers in the two communi-
ties couldn’t be more different: For African
Americans, transportation, safety con-
cerns and misgivings about preschool hold
enrollment down. Lack of space is the crit-
ical problem in Latino neighborhoods.

DOOR-TO-DOOR SURVEY
In Englewood and West Englewood,

there are nearly enough slots (1,323) to
serve the estimated 1,500 3- and 4-year-
olds who live there. Yet filling those slots
has proven difficult, and outreach workers
are now canvassing homes to determine
why, as well as to get an accurate count of
how many children are now in preschool. 

“We are trying to make sure the need-
iest children are served first,” says Tom

Layman, vice president of program
development for Illinois Action for Chil-
dren, which commissioned Community
Organizing and Family Issues, a grass-
roots group, to conduct the survey. 

Most commonly, the 435 people sur-
veyed cited concerns about safety in the
area near preschools, a lack of awareness
that preschool is available, and a belief
that school begins with kindergarten. A
survey in Austin had comparable findings.

“People are not aware of what is in the
community,” says Rosazlia Grillier, an
Englewood parent and survey worker.
“And the surrounding elements around
these centers are bad.” 

“We have babies having babies. They
are not concerned about their child’s edu-
cation. They dropped out of school them-
selves,” says Louise Evans, another survey
worker who is a parent member of the local
school council at Nicholson Elementary.

In some cases, grandparents who were
caring for infants as well as young children
said that they found it too burdensome to
drop off and pick up preschoolers. 

Although families didn’t cite econom-
ics, survey workers say unfounded fears of
losing state child care subsidies may keep
parents from enrolling a child. Under state
guidelines, families keep the subsidy if a
child attends a half-day preschool and is
in child care for five hours or more per day.

“There is distrust in the community
about what the government can take away
from them or do to them,” Grillier agrees.
Such fears made it difficult to even conduct
the survey, she said. “People didn’t want to
talk or they’d tell you they didn’t have any
children under the age of 5, but you could
see the small children in the house.”

Even when children are enrolled,
attendance is often problematic. “They
come to school, but not on a regular
basis,” says Ava Haji, who oversees CPS
Preschool for All sites on the South Side. 

Based on the survey, outreach workers
suggest remedies such as launching a
public awareness campaign about
Preschool for All; integrating preschool
activities into community school and
after-school programs; and parent patrols
to escort children to and from sites.

$30 MILLION NOT ENOUGH
In Latino communities, parents like

Antonia Juarez are clamoring to enroll
their children in preschool but coming
up empty-handed. 

“I signed up to put my baby in a pro-
gram when he was still in the womb, and
he turned 3 in July. The center is close to
home, but there is no space,” says Juarez,
who applied for a slot at El Hogar Del Nino.

The National Task Force on Early
Childhood Education for Hispanics
reports that over 6,000 Latino children in
Chicago are on waiting lists for preschool. 

Gov. Rod Blagojevich has proposed
spending $30 million over three years on
capital projects for early childhood pro-
grams. Advocates say that is not enough. 

“The money the governor is talking
about would give us two facilities. That
would provide services to about 25 chil-
dren,” says Maricela Garcia, executive
director of Latinos United. The group
wants an additional $25 million.

Tony Raden, a co-chair of the Illinois
Early Learning Council’s space capacity
committee, says $30 million “doesn’t
come close to meeting the need.” 

Some solutions include providing edu-
cational programs for parents and children
in Chicago Park District facilities and start-
ing evening preschool programs for fami-
lies with non-traditional work schedules.
The Urban Institute in Washington, D.C.
received $249,745 from The Joyce Founda-
tion to examine preschool barriers in Illi-
nois, especially those that affect Latinos
and children with disabilities.

“We’re doing everything we can,” says
Barbara Bowman, who heads CPS’ early
childhood education department. “We
are using field houses, renting space.”
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UPDATES

No easy task getting kids in preschool
ASSESSING UNIVERSAL PRESCHOOL
Last year, Illinois became the first state to pass
legislation making state-funded preschool
available to all 3- and 4-year olds, regardless of
family income, by 2012. As Preschool for All
ramps up, challenges are certain to emerge.
Catalyst Chicago will examine the hurdles and
how educators and policymakers are over-
coming them. This month, we examine the
difficulties of serving the neediest children,
who have first dibs on preschool slots.
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MORE SPECIAL EDUCATION STAFF
Following dramatic cuts last year, schools may get
between 300 and 400 additional special
education teachers and aides this fall, says
Gretchen Brumley, CPS director of finance for
specialized services. Brumley says the additional
staff are needed because of changes to students’
Individual Education Plans and the rising
percentage of severely disabled students, who
require extra help. CPS officials were sharply
criticized last year for cutting 2,200 aides and 500
teachers after adopting a new staffing formula.
However, many of the positions were re-opened
and, by June 2007, schools had only a net loss of
about 500 aides and teachers. Advocates say that
district is now adding back even more staff after
realizing that the cuts were unworkable. Yet Renee
Grant-Mitchell, director of the Office of Specialized
Services, says the district is simply responding to
the ever-changing needs of students. “We wouldn’t
want it to be stagnant,” she says.

INTERVENING FOR SCHOOL SUCCESS A
new report by the Consortium on Chicago
School Research finds that grades and
attendance are far better at predicting a
student’s chances to graduate than test scores or
family background. The report, chock-full of
jarring statistics such as the average number of
school days missed by freshmen (19.6, just under
four weeks), suggests school officials could cut
deeply into the dropout rate if interventions

were focused on one key group of students:
Freshmen with GPAs in the C- to D+ range who
miss one or two weeks per semester. Such
students, according to the researchers, face 50-
50 graduation odds yet rarely get extra help. The
report also identifies a number of school climate
issues, such as trust between teachers and
students and peer support for academic
achievement, that impact GPA and attendance.
In schools with healthier climates, the gender
gap between boys and higher-performing girls is
reduced significantly. For a link to this report, go
to the September Comings and Goings at
www.catalyst-chicago.org.

COLLEGE-PREP NETWORK MELISSA
RODERICK, co-director of the University of
Chicago’s Consortium on Chicago School
Research and a professor at the university’s School
of Social Service Administration, has joined with
colleagues from Harvard University, CPS, and the
University of Chicago Center for Urban School
Improvement to launch the Network for College
Success. Ten schools have been recruited to
participate in the program, which will work with
principals on school improvement, emphasizing
college readiness: HOPE, ROOSEVELT, KENWOOD,
NORTH LAWNDALE, NORTH GRAND, JONES,
MULTICULTURAL ARTS, PHILLIPS, KING and
DYETT. The initiative is funded by a $65,000 grant
from the McDougal Family Foundation and a
$45,000 grant from Polk Brothers Foundation.

CHARTERS AS MENTORS The Illinois
Network of Charter Schools is adding a year-long
mentoring program to help public schools adopt
the innovative practices begun by Charter Up!
schools. Three Chicago charters are winners of this
year’s Charter Up! award: PROVIDENCE
ENGLEWOOD for its Parent Enrichment Program,
a series of mandatory Saturday morning
workshops that aim to help parents get more
involved in their child’s education; NOBLE STREET
CHARTER-PRITZKER COLLEGE PREP in Hermosa
for Early College Scholars, which prepares students
to apply to competitive universities with rigorous
academics, mentoring, internships, extracurricular
activities and community service; and CATALYST
CHARTER-HOWLAND in North Lawndale for its
mandatory after-school Renaissance Program,
which aims to improve academic performance
and discipline and keep kids off the streets. Kids
participate in cultural activities such as dance, arts
and music. For more information about charter
schools, go to www.incschools.org.

NEW YEAR-ROUND SCHOOLS Fifteen new
schools have adopted year-round schedules this
year: BANNEKER, BOND, JOHNS, JOPLIN, KERSHAW,
MAYS, NICHOLSON, WENTWORTH, WESTCOTT,
WOODS, and YALE launched a single-track schedule
in August; EDWARDS, HURLEY, LAVIZZO, and
TONTI launched a multi-track schedule (used for
overcrowding relief) in July. For more information
about year-round schools, go to www.nayre.org.
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